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The missianfaf the Wisconsin Center for Education Research

418 to understand, and to help educators deal with, diversity
among atudents; The Center pursues its mission by conducting
-and ayn;hgaigiﬂg research, developing strategies and materials,
and disseminating knowledge bearing upon the education of
individuals and diverse groups of students iﬂ'glements:y and
secondary schools. Specifically, the Center inveatigates

idivéfsityrgs a basic fact of human nature, through
stgaies of learning and development

‘diveraity as a central challenge for edu:atianal
Ee;hniques, through studiea of classroom processes

ﬁivezsity as a key issue in relations between
individuals and institutions, thraugh gtudies; of
/ school processes

® diversity as a fundamental question in Americsn
social thought, through studies af gocial paligy
related to education o/ /

The Wisconsin Center for Education Research is a noninstruc-/

tional department of the University of Wisconsin-Madison ;

School of Education. The Center is supported Primsfily with
: funda fram the National Institute of Edugatiﬁ%.

i




.Table of Contents’

List of Tables and Flgures . . . . +. +. « v » o« . . s e e e x1i
Beginning: A Poem . . = v + & ¢ ¢ « o = = 2« « s = = e xiid
Dedication . . T xv
Acknovwledgements .. . . . + . 4 s 4 4 4 . . . . N wvil
Chapter ‘

I; IHTR@D'HGTIDH Tc IHE STHDZ &= & = & &= ¥ ® ¥ = ® ®w # = ® l

]
»
»
»
]
L]
Ll
L]
»
L]
[ ]
IS

II. REVIEW OF THE LITERATURE .
BBGkgfﬁﬂnd - - - - - & - - - & L] - - - - - ® - - - 4

Eight Generalizations Gleaned from the
- Literature on Indian Educatiom . . . . . . . . . . : 5

Examples of Individuals and Groups Who Have .
Made a Difference in Indian Education . . ., . . . 6

Sumty - - L] L] - - - # - - L] L] L - i’ - - - - - L] - 1 4
III. RESEARCH ON HIGHER EDUCATION OF AMERICAN INDIANS '. . . 16
R Bagkgféunﬂ - - - - L] - £ ] & L] & L] - - - - - - L] L L] - ' 1 é

Research Findings on Higher Education of
AEE,fiEEB Iﬂdiaﬂé g L ] L] L R L) L I ) - ] - L] - L] & - = -19

‘HighSEhﬂﬁlgtEdEE;‘;- g':-'- ->- é‘i\i x = = = = 22

. Self~Confidence . . s = & 2 s s s s ; s s s s e s - 23

ey
B

Study Eabits - - L - - !; L L] L - - - i’ L L L] & L] - -

.
»
»
»
.
.
.
.
.
»
[ 1
-2

Support Services . . . . . . .

e
W

CultUTe .« « v 4 ¢ 4 st v o o s s o o o o o o o o
Financial Add . . . . .. . . .. 00 v v ... 33
FemAles - . 4 . u e h e o e e e e e e . e 33
Summary . ir. T, . 36
IV. STUDY DESIGN = « v v v v ie v e s s 38

=




vi

VI.

/\ What Can College Students Do to Help

ANALYSIS OF DATA + » + 4« o o o = o o = « = « =

REEQIT!.E .- & ‘% = -* ® ® = =* & = & ® = =2 = = =
Part One: Qémagfaphigs e e e e e e e e

Part Two: Student Opinion Survey . . . . .

Part Three: Adaptation to Ccllege . . . . .

Part Four: Cultural Categoriés. . . « « . .

Part Five: Ranked Factors ﬁhich Contributed
: to College Completion. . . . . .

Seven Composite Profiles of Wisconsin Indians

Who Complete College Degrees . . . . .

?fafiléé ® = = & ¥ ® & =2 % # & ® & = 5 & = =

"

Sﬂmaf?{ # = & & 2 # F & F * ¥ ® & F § & B =

. ! .
MAJOR FINDINGS AND RECOMMENDATIONS . . - . » -

Puquée of the Study s s s 8 s 5 s = s s s

HEjaF Findings From the Opinionnaires,
iﬂteﬁiﬁwa and Profiles s = = = ® s = & ®
; .

Findings of What Researchers Can Do . . . .
/

Réégm@ﬂdatiﬁng ,‘ s 2 & = & = B 5 ® & = & =

What Can Parents Do? . . . .

ﬁhaﬁ Can Pre-College Schools Dn? . ; . ..
What Can Tribes Do? . . . . . e

m\
=
o
-y

U What Can Colleges and Univergitie
/ What Can College Students Do? .

\ Pre~College Students? . . . .

\ .
Specific Recommendation . . . . . . . . u .

Reé’mmenégﬁians for Further Study

Glﬂgiﬁg REESIEE - L] i‘ = = LI - L] j L) = L] L]

Thinking Back: \ Poem . . . . . ; N

]
/

/

vii - 7

L

46
35
58

98



;

Chapter

BIBLIOGRAPHY. . + v « = « 4 v o = v o v o o e e v e e s e e 102
"APPENDICES . . . ¢ & s ¢ = o s o s & s & s 2 2 s = s°s s s s = 108
Appendix A--Endorsement of Great Lakes Inter=Tribal )
Council, INC. . 5« « « v« o & = « s s« = s = & & = &= 108

Appendix B--Endorsement of GLITC Education Committee . . . . 112
__Appendix C-=Cover Letter and Response Sheet . . . . . . . . . 116
Appendix D—stiniaﬂnaire. Graduated 1977-1982 . . . . . . . . 120
Appendix E- —Qpiﬂiannaire, Graduated Prior to 1977 . . . . . . 132
Appendix Feﬁneminde: LELLEE v v 4 o o o o o v 2 o o o o o o 140
Appendix G--United States Indian Population, 1980 Census. . . 154
Aﬁpendix H--Indian Settlements in Wiscomsin . . : e s s s s s 148
Appendix I?%Direetary of Wisconsin Indian Graduates.
ADescription . . . . . . & ¢ 4 o . . !é! = s =« =+ 152




List of Tables

Iables | Page
1 Opinionnaire Response Rates‘, . e e e e e e e . ‘&2

2 Sex of Populatfon o « &« 4 « « o o « o o o o o 0 s s 46

3 Tribalﬂerii;age-;_!i‘-‘.i;g,!.!.!;ig 47

4 Childhood Home Community « « o o o o & o o o & C 48

5 Age 50

\ 6 High SChoOLl REDK + « « « o o o = o o o o o' o o o o n 52
.7 Positions or Occupations, All Graduates . . . . ... . 54

8 Part Two: Student Opinion Survey . . . « « + « +« + . 56

) The Educational-Pipeline for Minorities . . . . . . . 21

¢ L
W
)

A\

x1




BEGINNING . . . .

I had passed my matriculation -

L]

had be admitted to the University.

had gone through parts 1, 2. 3 and 4 of Registration.

el

Suddenly, I stood there outside the huge buildings.
It was September - |

and I was no longer Louilse,

daughter of Mary and Jae,

grand-daughter of Henry and Alice,

cousin of Shirley and Bill.

I was Louise =

standing alone before the buildings
and I was terrified.

American Indian Culture and Research Journal
Fall, 1973
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DEDICATION

past, present, and future
who complete college degrees
in spite of terror.
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Dear Janet Wilson,
I can write and tell you a few things about students of our
people. I am an Eskimo. I am ED years old now. I have loved fhis
book way of education that I have been pursuing all along my '
life--until I am now taking some Eallege courses. Although I am so
slow, 1 take them. There are some people like this with us native
d

speaking people in this modern world.

This book and grade way of education is v
now. Our people get discouraged a lot. So =
might work with som~ of us. That's what I say. T
important now, for the medern world. We are not going to live in a
crude tool world. We must catch on. o

Grace Sdwooko

Gambel, Alaska
June 17, 1982

This study could not have been campleted without the opinions of
Wisconsin's Indian people. I am very gratéiu; f@# the sugééstiéﬁsi
;fitiﬂismsi and encouragement of more people than 1 can pgssibly,ﬁame;
The contact people on the college and university campuses were grgcial
in helping with this study. Several ?eép;é have réceived letters from
me acknowledging the amount of interest, time ﬁémmiﬁﬁént,‘and personal
effort tﬁéy invested. ;Individnals in tribal nffi:e§ also received

special recognition for their help.

m

Jean Norman and Diane Quayle typed, edited,ianﬁ encouraged m
throughout. Thank you both. Love and gratitﬁde go to my husband, Jim,

who understands tﬁe iﬁpﬂff nce o

Hh
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This paper is a report of the findings from my study which was
completed June 30, 1983. My study focuses on the positive factors which

contribute to the completion of coilege degrees by Wisconsin Indian

people.

The rationale for selecting a positive focus is twofold. First,

[

other Indian researchers and educators have stated the need for studying

success of native students. Chaver

(1982) stated that little research

i)

is available on native people, and the existing research makes it
impossible to pinpoint variables which predict success or failure.
Research on success 1s needied. Medicine (1980) reported that Indian

communities have not profited fraﬁ other people's rasearch on patholog-

r ]

ical parameters of contemporary sacia; life. ©She suggested we need
resear rch by Indians.on successful programs and coping skills. Powless
, (193é) said we should stop engaging in wild speculation about what
Indians need and want in -all areas igclu,ing eduéaﬁian;"£ﬂstead; we
should ask Indian people themselves.

She stated, "It is partieularly impgftant for Native Americans
themselves to know the extent ﬂf their succese as a géaup- It is an
emotional and practical burden toc be a member of the most deprived and
underachieving group in the Uﬂit d States. By ailaﬂang the feal-
accomplishments of our Native American students to rémgin undiecovered
and undisclosed, we only diminish the progress they have made in the

face of formidable obstacles" (1982, p. 56).

: ff’ . ‘4:J#4 };:, i - : f;



P
al experience. 1 have lived long enough to have had the opportunity to

experlence a wide variety of negative and positive reinforcement. Under

W

negative reinforcement, 1 1§$é self-confidence and become angry,

_resentful, and incapable of functioning at a satisfactory level. Given
positive reinforecement, I gain self-confilence, become creative, dare to
risk, and pf@duce a better quantity and quality of work. Therefore,
focusing on how Indian students succeed "in spite of the system"
(Watson, 1974)..is of personal interest to me.

I have been asked how I can study success without studying failure.
I don't think it is possible to do so. We Ean,ﬁﬂt ignarg the dropout
fatg of Indian studéntsrin high school and in college. Wé nust document
the poor record of hiring and promoting Indian faculty and staff within
the educational system. Indian leaders are calling for all of us to
take a strong position--to advocate sglﬁtinns to the problems which
exist. 7 7

Ada Deer is quoted in the March/April ;983 issue of Wisconsin

rails: "The average citizen, in my opinion, i1s unaware of the state's

=

‘policies toward American Indians. I think they would be surprised to

kﬁ@ﬁ the sevefity of the‘prableﬁs American Indians face today" (p. 19).

need to be loocked at openly before work toward solutions can begin.
A conference at UHEEEQ Claire, March 19-20, 1983, titled "Understanding
American Indians in the 80s," four speakers farmaliy addressed the issue
of the urgent need for Indian people to acknowledge the extreme problems
that exist in contemporary Indian life. Dr. Rick St. Germaine, Mr.

Robert Miller, Dr. Robert Powless, a and Dr. Vine Deloria, Jr., all

15
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advocated spelling out problems. In different ways, they all stated
that we need to say who we are as Indians today. We must stop sweeping
our identities and our problems under the rug of old stareotypes.
Indians in 1983 are rejecting the old image of being a poor, helpless
people at the mercy of a paternmalistic government. Modern Indians are
still economically poor and hav:é many problems, but they are creating a

new image, an image of self-determination and success.

16



Chapter 1I

REVIEW OF THE LITERATURE

Background

The researcher, or student, fzces a complex tfask when reviewing the
history of Indian education in the United States. This is primarily due
to the fact that Indian education is tied directly into some 97 treaties
between the U.S. govermment and Indian nations. The sections which deal

wich ed cat ign<§fe as difficult to read and interpret as all other

sections of those treaties. Indian historiaus suggest that treaties
were purposely written in ambiguous language, often hastily done and
seldom containing clearly stated goals. Historians surmise this was

done because the federal government never iﬂﬁéndéd to give more thanm 1ip

service to federal trust fespansibilaz- s. When treaties or contracts

are written in generalities, using obscure bureaucratic language, they

are interpreted in ways which best serve the writer. Dr. Kurt Blue Dog

= v

and Don Kittson wrote "A Legal Position Paper cn Indian Education" for

the 1980 and 1981 Compendium Report to Congress from the National

-

Advisory Council on Indian Education.” Their paper is the clearest

statement I found déscribing the trust :espansibiliﬁies which apply to

Indian education.

A copy of the position paper may be obtained free of charge by

writing for ?hé Eighth Annual Report to the Congress of the United

States: Indian Fducation: America's Unpaid Debt, from ERIC/CRESS, Box

AP, Las Cruces, New Mexico 80003.

L]



Fight ggggfaligagignsrEiegggé,frﬂm the Literature

on Indian Education

The following eight generalizations are presented as representative
of the literature on Indian education (Suggested reference -~re cited):
1. iﬁéiaﬁ *egﬁlg were changing, growing, and selecting what they found

useful from one another before Europeans téﬁg to this country.

They continued to do that after contact and are doing so today

(Berkhoffer, 1979; Lurie, 1982).

2. Education L:as been valued and considered “good" throughout
indian history. "Indian people always sought to eurich the

indian community" (Wilkinmson, 1981). While Indians did

fnot like the way they or their ch’ dren were treated in

to “go to school, not to help yourself, but to help us"
(KicKingbird & Kickingbird, 1979).

first Indian to graduate from Yale in 1910, to Ada Deer,

Menominee, the first Indian to graduate from UW-Madison,

on behalf of Indian people.

4. The careers of educated Indian people have always been “a
combination of achievements and ffusératiangzzhat afé the
‘lot of those Indians who work in behalf of their people"

(G:i&lgy; 1974). "Indian leaders must be tough enough

18




to take bullets in the chest and arrows in the back'
(Anonymous). (Also sse Edmunds, 1980.)

5. The ability of an Indian persen to léa;n to read, write and
speak English, French, German, Spanish, or any other
language does not of itself mean the loss of one's "Indianness."

=

Cultural values and personal identity can be maintained

regardless of the languages spoken or competency in

mathematics, science, law or computer programming (Buffalohead, 1976).

6. From the middle of the eighteenth EEﬁtu?Y until the

present, there have been Indian leaders who believed

that ﬁPEif land was common property and Indiana are

"of one mind and heart" (Hertzberg, 1972).
7. There have be=n good years in Indian education (Hewes, 1581).
8. History tells us that Indians, non-Indians and their

education is affecgéd positively or negatively by the

general "mood of the nation." Indians and other so called

minorities are more adversely and 1253 positively affected

by those moods (Goodlad, 1983; Lewis, 1983).

Examples of Imdividuals and Groups Who Have Made a

Difference in indian Edueatign

There are two aspects of candﬁgiing research wvhich 1 enjoy more

than others. The most enjoyable aspect in doing this study was conduct-

not known before. As I was reading, I was reminded of one of my gradu-

ate prgfé ors at Temple Univeraity in Philadelphia. Dr. Bermard C.

g 19




Watson was the Chairman of the Department of Urban Education as well as
a professor in the department. He challenged u§7h3 stating, "I exgect
tc learn something new when I read yauf term papers.” In trying to meet
his chalienge, I read widely and dug deeply, as he intended. While I
was reading for this study, I kept finding information 1 wanted to

include in the hope it would pravide readers with "something new." I

n 5: "One does not lose

cne's Indian identity by becoming educated." Many examples are found of
how educated Indians maintain family, community, and reservation ties.

Carlos Montezuma, once a .thool physician, a driving force in the
Society of American Indians and founder of the nationally acclaimed
journal Wassaja died in 1923, “Aftgf many years of asserting that he
would not 'go back,' he did iﬁdééd 'go back‘rta MzDowell Reservation in
Arizona to die an Apache. In the end he tried to honor his devotrion
both to the Indian race and to the Apache"”. (Hertzberg, 1972).

Hany Indian pegple speak of reti:ing and "going back to the rez.
Many, like Saxon Gouge, do. Gouge ta’gh'rﬁnglish composition and |
American Indian literature for many years at UW-Eau Claire, Wisconsin.
Aféef shé retired in 1§79, Gouge went home to her house in HEYEET&L
Wiscomnsin, home to her people;, the Lac Courté Dreiiles Ojibwa. Tgis
spring Ojibwa students, in the tribal Eantrailed school, pr= enﬁed a
‘four—act play which tells the Ojibwa Creation Story. Saxon wrote the

lay espec¢ially for them.

\!u

- I know many students &n Indian people who are called urban

Indians, by virtue of working in towns and cities iX\WiECégsin’ ﬁhaﬁga
= 1

\ \
o \ | Y ,« W\
i - ‘\,EBC) \X\ \\\ \ /
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home to their reservation almost every weekend. They tell me, "I have
to go home. It's the only place where I feel whole. Home is the only
place where 1 won't get fired or cut from the budget. Home is where my
family roots are. Home is where I can take my kids to learmn what it
means to be an Indian. Home is where I can get out in the woods, listen
to the voices of the aiﬁd; the birégi the animals, and the water. Home

is the rez where the voice of the drum is the veice of my heart." These

people do, indeed, Make a Difference.

The second example refers to generalization 6: "There have always

been Indian leaders who believed their land was common property and

Indians are of cne mind and heart."
Men such as Pontiac, the man known to history only as the Prophet,
as well as Tecumseh and his bro TEﬂEEﬁEEEYE (the Shawnee Prophet),

and Wovoka (the Prophet of the Ghost Daﬁée) all worked to organize

-~

Indian people around political and religious issues. They believed that
by joining forces across tribal iines tgéy'gauld resist thE:EﬁETQSEBLﬁE
whites. Their efforts did not résult in bfiﬁgiﬁg all Indian nations
into a single unit. There can be no quéstiaﬁ, however, that they Made :

Difference in their time and affected history forever.

The term Pan-Indian seems to have been used first by Charles S.
Brant in'ISEO in his study of tﬁe Native American Church. The roots of
modern Panﬁlndianisﬁ began with Christian Indian defense organizations
such as the Women's National Indian Association in 1879 and the Indian
Rights Association in 1882. Membership in these g:aups was primarily
white people who were angéréd over the treatment of Indian people. The
Iﬁdiaﬁ Rights Association celebrated iis Ceatennial, December 3-5, 1982,

: H
in Philadelphia where the organization was founded. The organization

.\'\ | . , . _ - 21 o N



newsletter Indian Truth.

At the beginning §§ the Progressive Era, in the early tweatieth
century, educated Indians who believed in education, hard work, and
adapting to and working with the larger society formed the first secular
Pan-Indian movement on a national basis. I; was called the Soclety cf

American Indians. Ameng the educated Indians who organized and led the,

Soclety of American Indians were familiar names like Dr. Charles

LaFlesche and the Reverend Sherman Cooclidge. Wisconsin teédérs will be
familiar with the following members' names: Henry Roe Cloud, Winnebago;
Horton Elm, Oneida; Dennison Wheelock, Oneida; Oliver Lamere,;Winnébsgg;
Marie L. Baldwin, Chippewa; William J. Kershaw, Menominee; Laura
Cornelius, Oneida; and Angel-Decora; Winnebago. Those leaders Made a

Difference. Their children and grandchildren are among the gréup of
modern Indians who follow in their footsteps. (See Hertzberg, 1972;)\
| . A

"There has been in recent times a pan-Indian movement; p=ople are \

! i \

veginning to recognize common interests and to work together to praméte \

| N

certain actions'at the congressional level. There are a number of i \

national gf@ups! Americans for Indian Opportunity, National Cangfesé of
| . ' .i

American lndiaﬁé, The National Tribal Chairman's Association, and other -
] 8 .

groups which exist for a particular issue, for example, the United i

Indian Elannéfg?Assag%atien and the National Indian Edvcation Asso- \

=

ciation" (Deer, 1982). . : \

The.tﬁi;@_exgm;;g'refers to generalization 7: "There have been \
, : . \
good years in Indian Education." S




In 1884 President Cleveland appointed a Swiss immigrant to the

Indian Service position of Superintendent of Indian Schools. William N.
Hailmann was a well known lecturer, writer, and editor, and held top

offices in professional organizations. He knew very little about

Indians with the exception of some familiarity with the Cherokee
bilingual métbéd of instruction.
Mr. Hailmann was an exponent of the philosophy of instruction

ploneered by a Ggfman, Freidrich Froebel. Basic to Hailmann's
\

‘ philosephy were thr ree beliefs which seem to parallel beliefs underlying
Indian cultures: \
1. Everything in ‘the univ is interrelated and the

verse
spirit of Ged e;pfesses itself in nature.

2. Indians have intellectual capacity as well as
fidelity to their\moral standards that equal
their white brothers.

A

3. Both in class and out, life should be made so
rich that it must necessarily break forth in
joy from within, like: .the blossoms from the
swelling bud. Joy is the soul of Evary
activity (Hewes, 1931);\

i . _ - \- _ ,
Both Hallmann and Froebel heliéved in hiring only superior teachers”

who were able to challenge childr Eﬁ to advance intelle:tually. socially

and aesthetically in a suppcrtive enﬁ%tanment; Recently Foerster and
Little Soldier (1978) describe ed ' open education" for Indian children and
N .

. \ )
concluded that Hallmann's beliefs had advantages consistent with "open
education.” Open education shares common values held by the diverse

Indian cultures: respact for the dignity né\the individual, coop—-

eration, the sharing of property and selves.\fhe concept of time as a

continuum, and the balance between respect for the wisdom of adults and

\

the need for children to make independent decisions. Hailmann pioneered

what was good about open education.
2 7
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When Haillmann was appointed most Indian children were going to
boarding schools. Cruel and inhumane treatment of children was the
rule, rather than the exception. Parents were afraid not to send their
children under threat of losing rations and annuities that sustained.
whole families. Some chiefs' and headmens' children were literally
stolen and carried off to Eﬁarding schools. Hailmann got Congress to
prohibit children being taken to boarding seﬁaols without parental
consent.

Highlights of Hailmann's achievements, between 1894 and 1898,79323
many. He fired teachers and administrators who treated children as
outcasts, and he hired certified teachers and trained parents as teach-

er's aides who spoke both the languages of the children and excellent

English. Even with his Summer Training Programs there never were enough

o

well trained teachers. Hallmann closed 8 boarding schools and opened 24

day schools. Irrelevant text books were replaced with ones to which the
students could relate. Hailmann's program was for young children
similar to what we know call Head Start. He encouraged essay tests and
"thinking projects.” Eé insisted that accurate records of éttEEﬂange
‘and achievement ﬁé maintained. He instituted a ledger system, in all
the schools, where previocusly no accounting system existed.

In spite of the fact that partisan politics sought to thwart him at

every turn, William Hailmann was able, in four short years, to make

ever equaled.
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anti-German feeling prevailed in the United States. Hailman's methods

were soon abandoned for lack of leadership. His methods weré:réplaced

13
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with what was called a "more functional kind of program." One can only
speculate what lasting effect the positive work of Hailmann might have
contributed to Indian education had he stayed in the Iadian Service.

Nonetheless, it must be remembered that eighty-five years ago a man

The fourth example refers to generalization 8: "The 'mood of the

nation,' affects Indians more adversely and less positively than it does

non-minorities.”

L

scene. 1h

=

The "mood of the nation'" is reflected in the politica
civil rights movement of the 1960s and early 19708 reflzcted a concerm
for the plight of disadvantaged minorities. The ugfgst on college
campuses frightened administrators into inatitﬁcing ﬁthnig Studies
Programs, minority student centers, and more open reéistfatiaﬁ policies.
Federsal woniles were aveilable, aﬁd univergities fusheé to get themn.

Most researchers beliéﬁ% some gains were made during éhase years. But
as the word ﬁmiﬂgfity" became the buzz word to deacriﬁé Blacks,
Hispanica, Indiane, and Asians ag & group, Tndianisp3§ific concerns
became diluted. Blacks were more politically active and, with a larger
period the government made “ﬁiﬁqfity/digédvantaged" funds available for
spécifiz programs. This brought in a large number of disadvantaged
whitgs; Conferences to address the coucerns of minority people begag'ta
reflect the change. Where Program Directors, couaselors, Academic
Skills Center staffs had been primarily Black peépIE; now whites began
to dominate the scene Indians, once again, were lost in this "new

group.”"” Indian-specific programs were difficult to find in Wisconsin.



In the late 19705 and early 1980s national attention was turned to
inflition, unemployment, the enargy crisis. and the daefense budget.
Whelthe national unemployment figures rose to 12Z, scant attention was
paiito the 60%Z to 85% uﬁémp.myment figores on Indian reservations.

The Reagan/Administration ani- Congress have instituted major cuts
in the €ederal budget. These ware reported as fair to everyoue, "across
theboard cuts." The impact on minnr-it:;r and poor people in the country
vag far from equal. When $1,000 is divided in half, $500 remains; when

$501s divided, $25 remains. The cuts may appear equal, but the effects

=

1
are far from equal. : '1
|

Anme C. Lewis' recent column "Washington Répgrt‘\ in the March 1983,

_vhileita Kappan stated, "President Reagan's New Féde\fglism policies on
sl : . .\
eduution have decreased funding for big cities, the \EQQE and minor-

1éiesg L@bbfists most likely to get a hearing are thé‘se who have money
forplitical contributions." Indians laek funds for significant
loblying efforts. Vine Deloira, Jr., explained -Eé an audience at UW-Eau
:Ci'gil‘e; March 19, 1983, that it is only a myt‘n that Indians are sitting
on gieat wealth under their reservatlon lands. There may be large coal
ang ramxium deposits under the ground Elf‘, some reservations, bﬁt; the
costi of mining prohibit indigr_;ﬁatigﬁs from engaging in mining, even if
gn dian ﬁ-ﬂtié‘;i were willing to violate Mother Earth to do-so.
Indtians, historically, have not engaged in lobbying. Some Indian
leadrs currently advocate that Indian nations develop strong lobbies.
Othe leaders believe that llabbying is not c@ns:lstené with the concept
of mtion-to-nation relationships. They beiieve Indian nations should
. 2
gend mbassadors to the U.S. government to-negotiate contracts and
agrementsa.
26 :



A review of the bistory of Indian education shows us that the
federal govermment of the United States made some 97 treaties with
Indian nations. Each treaty promised to educate Indian people. The

federal govermment and the Iﬁdla people had different gangepés of what

.education meant. Indian péaplé have valued education throughout

history. They believed their young peaplé could go to the white man's
schools and learn té speak, read, and write the English language_%
Indians believed their children could learn to use the numerical system

wvhite people used to compute, to handle money, and to enrich their

nations. Indians did not understand that the goal of the federal

o

government was to take from their children all the values, the

religions, and the cultural identities that made them Indian- Indian
people did not understand that the name given to them (Indian) meant one
people to the whites who named them. The missi%naifes and teachers, who
believgd‘they were doing God's Holy W@rk;rﬁgnteé to assimilate Indians

into white society. Total assimilation would have destroyed Indiaﬁnessi

There were hundreds of tribes, bands, and e¢lans. All had diffe:eat

eligious practices. Each Indian nation

|..n
|..u
H
[a]

‘languages, soc
had a ﬂaﬂe_fﬂf itself. Roughly translated each name meant The People.

It occurs to me that it may have been an advantage for Indian
people to be considered éne group. If they actuallj ﬁad been one group,
they might have been aséimilated more edsily. As:it was iﬁ the past,
and still is today, the vast majority of white péaélé view Indians as
one peap;e with a static culture, a culture of the past.

: Throughout the history gf Indian education we find Indian-

;iiﬁdividuals who grgdugted from white sehaals and yet maintained their

| 27
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own identity. The day 1 graduated with my doctorate in education my
brother said to me. 'Congratulations, big sister. I'm proud of you and
happy for you. But I hope they didn't get your head." 1 assured him

still know who I am.
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**. Indian people have become acculturated and taken many thiﬁgSAfféﬁ

"white culture. We have cars, televisions, suits and neckties, but one

of our "secrets of survival" is that many of us have brought the values

o

of our ancestors with us into the 20th century. Our past lives in us,
but we do not live in the past. After reviewing the history of educa-

tion, we find evidence to support the belief that we will continue to do

L]

so in the foreseeable future.
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Charcer III

i

RESEARCH ON HIGHER FOUCATION OF AMERICAN INDIANS

Background

The first thing we find in looking at research on American Indians
is that there is a lack of it. The explanation most often given for the
lack of research is that the population of Indians in the United States

is significantly lower than other identified groups. During the last

ten years more gtuﬂies on minorities have been done thanm in the past.

In these minority studies, Indians have not been the central focus.
When Indians are identified, the data are often questioned because of
small sample size. "The best data currently available pertain to Black
_students, whereas the most serious deficiencies occur in data on Puerto
Ricans and American Indians" (Astin, iégi}; |

is that there are few Indian edgéstian ;E%eatchéfs. As I reviewed
research for this study, I found seve;éi recent dissertations by Indian
doctoral students on higher education. There will likely be more as
educational attainment levels increase. As the Indian student ;;

population grovs in fields other than education, that diversificatiomn

3 1 e

will be represented in their research.

en we discuss research on Indians, there are two issues which

=

need further conaideration. The first issve is the qﬁéstigﬂ-abaut
population. The 1980 census figures showed the tctalAAmerieanrlndiaﬁ,
Eskimo, and Aleut pcpu’iati@n to be 1,320,324 (see Appendix G). This
feﬁteseuts a 71Z increase over the 1970 figures. Wisconsin reported

29,497 Indians which represents a 562 increase in ten years. The Census

\

! . S 2J




Bureau attributes the increase to "improved census taking and the
greater likelihood in 1980 that people would identify themselves in this
category' (Ohoyo, 1982). The Census Bureau does not believe the
increase is due to birth rate, even though the Indian Eittﬁ rate is
double that of the nation as a whole.

Indian, published in

@

1982, receilved criticism by La Donna Harris in the February 1983, issue

—

of Ohoyo. She stated that the sigilar 1981 study was rejected for its
lack of authenticated data, and the 1982vstu&y provides a data base that
is not much more plausible. The question of '"'whe is an Indian" 1s the
basis for continuing to question census data. Census data rely on
self-identification, noc on verifiablé documented counts.

Many Indian= do not identify themselves on census forms, college
application forms, or grade agd high school forms. Many of these people
refuse to:identify themselves because .they do not want to be traced by
the government. Others are simply tired of the "Big Brother" bureauc-
racy. Other people live in the predominantly white culture and do not
wish to be identified as Indians.

While some people refuse to identify themselves as indian, other
individuals take advantage of tﬁe bfaad-éefinitian of "who is an Indian"
to claim Indian hé;itagé because they honestly feel Indian and want to 3

‘become whole. Some people do it forx financial reasons. Some Indian
Education Prggfams and universities have also taken advantage of the
broad definition in order to receive more program money. In many cases

these programs are the ones criticized for taking the money without

providing the services (Ohoyo;-1982).

,W-“vm_;;i_vf 1 : f>- o VE?() . -
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In the past five to ten yearse Indian leaders across the country
have called for Indian nations to provide upééa—daté enrollment figures.
Different nations have different ways to determine tribal membership.

It should be the responsibility and the right of Indians to document who
they are, not the federal government. Until this is done by Indians
themselves, the confusion will continue. A directory of Wisconsin
Indian graduates has been proposed toward solving this problem while
providing a useful resource for researchers and workers in the field.
(See Appendix I.) |

Every researcher conducting a study on Indians is faced wiﬁh;
problems of population identification. Anthropologists have discussed
the issue of identification for many years, but educational researchers

have not been as careful to do so. Educational researchers often report

A

small sample size and problems in identifyin: ~“n population EEEYESEER

a

L]

limitations of their study. Certainly thes. :.re limitations, but I -
believe it is important for us to undéfstagd how the quéstién éf "who is
an Indian" is directly related to researc§ on Indians. We cannot
accuta;ely research an unknown population.

The second finding in the review of research on Indians is that

Iy
L

much of it is said to be contradictory. This can be accounted for, in

part, because we have so little research. Another, and I believe an

important reason for the "contradictions," is that Indian people are .a

much more heterogeneous population than non-Indians recognize. It does

not surprise Indians to learn that what is true for one group of Indians

is not true for another group on Eh% same regervation. "Non-Indian
researchers often attribute the éanﬁradictafy findings to flaws in the

. ] . _ I ) i
.design, including size of sample. While there may be design problems
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and small samples, it is very important that we realize that Winnebagos
are not Oneidas, and Oneidas are not Ojibwas. Few researchers take

=]

tribal heterogenmeity into account when designigg a study on Indians. I
am beginning to think that what looks like :Qnttadic ions may, instead,
be legitimate differences among populations.

I have presented this background information so the reader can
better understand why there is little research on Indians and why it is

often termed contradictory.

Research Findings on Highe _Education

of American Indians

Alexander Astin's study titled, Minorities in American Higher

Education (1982) is the only national 1angiﬁudin;1 study I found. The
Ford Fﬂundatiaﬁzgaﬁtfacted with the Higher Education Research Institute
(HERI) to search data and provide an evaluation of the effects of the
faunéazian's investment in time and maney to improve édugagi@nal oppor-
tunities of minorities over a fifteen-year period. A group of people
were called together to form the Commission on the Higher Education of

Minorities. Astin chaired the Commission. Among the members was

Alfonso Ortiz, a mationally known and:réapecﬁed Indian scholar, who
elped the Commission understand the heterogeneity of groups of Indians

which I discussed earlier.

In April 1981, Patricia McNamara presented a preliminary report of

[
=2
m.

findings on the status of higher education of American Indians at
annual meeting of the American Educational Research Association (AERA)
in Los Angeles. Her report was the "Indian portion" of the Commission's

final report. McNamara sent me a copy of her paper. I have used

é 82
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McNamari's paper and the Final Report of the Commission as the framework -

with which te compare and contrast additional research findings.

The Comnission wanted to make some comparisons between Whites,
Blacks, éhicaﬂgs, Puerto Ricans and émsfican Indians as they progressed
through what they termed the Educational Pipeline for Minorities. They
presented a graph, Figure 1, to describe the comparisons. The cohorts
they described were the students in each minority group who entered
college in 1971 and who were followed up over nine yeare later inm 1980.

-Additional data were collected frﬁm the Cemsus Bureau, College Eﬁtfange
Examination Board, and many Gthéf public dacumeéﬁsg Data were also

included from a national sample of minority students who had received

faculty and staff in the institutions students had attended.
Institutional data on financial, enrollments, physical plants, and
-admission policies were iﬂéludedi 7

They caution the reader about the data on American Indians repre-
sented in this gfaéhi They estimated the figures because of a "péucity
of data on Amerigan Indians" (Commission Report). McNamara described

the low return rate of questiannaifgg and the difficulties encountered

with self-identification. Many Indian students had dropped out of

I thought it would be interesting to see if I could find any
research on Indian students in the state of Wisconsin which could be
compared to the national study of the Commission. Unfortunately,

-nothing comparable is available. The only type of statewide report we -

have is the University of Wisconsin System Annual Report to the Regents

¥

on 1980-81 Progress and Achievement of Goals for American Racial and
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Ethnic Minority Students (1982). This report is the sixth anpual
response to the Regents requirements established in Chapter IV (AP #7.2,
Revised) for the retention of minority students on system campuses. 1

! suggegtrif readers wish to read the system report, they contact their
nearest campus' Affirmative Action Office.

Bady (1982) found Indian students at Mount Senario College who had
high first semester ggllege grade point averages were most likely to
persist. He also found that scores on ACT tests were not as good a
pfediétgr of persistence for Indiar studants as for non-Indians.

A é@ mprehe éiveégtuiy in progress at UW-Milwaukee on retention is
expected EQ yield data from that campus. A similar retentiom study is
being é@ﬂdéﬂtéﬂ at UW-Green Bay. To my knowledge no other system campus
has similar data. I have used relevant data from Milwaukee as well as

from the study conducted at Mount Senario College in this report,

High School Grades

McNamara studied sgudents"grades; P%fﬁigtéﬁié; and satisfaction iﬂ
cﬂilegé and selected variables which influence each category. She
fﬂuﬂﬂ;'“ﬁith several exceptions, the variables that ?ppéﬂf!tﬂ influence
college grades greAdifferent from those influencing college persistenze-
and these predictors are, in turn; different from those associated with
student satisfaction with :allege (McNamara, 1981). She found, for
example, tﬁat college envirénignt was associated with all three cat-
egories: students' grades, persistence, and satisfaction. Her data

suggested that students who choose to attend public two-year colleges

have a better chance of getting good grades, but they are less likely to

go on to a four-year college and earn a baccalaureate degree.

3
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McNamara found that high school GPA was by far the best predictor

of college grades. That is not surprising, but she also found that high

school GPA can be used by college admissions offices to predict probable

Other researchers reached similar conclusions with regard toe high
school grades. McGrath et al. (1962) found that skill in use of the
Eﬁglish language was a basic factor in college pétsiatenﬂei They also

found that Indian students who attended pubiic high schools were most

oyich (1974) found that high school grade point averages and
verbal ability on the SCAT and ACE tests correlated with success at

llege. Kleinfeld (1978) and Jeanotte (1980) also found high school

m

grades and ACT test scores to be relatively stable predictors of
success.

Wisconsin researcher Zakhar (1982) féugd.hégﬁ school preparation
had an impact on college grades. She also found that, in her popu-

lation, Indian students from urban areas other than Milwaukee had the

bést:high school grades, and students with éEDs had the poorest.

Self-Confidence

McNamara (1981) found that students who were poised, Eftiéﬂlété;;

‘\

-

- \and elf-confident of their success in college were mor 11kely to

7
5 /

\ éraduate.\ Those who rated themselves highly on academic self-confidence

1

‘¥e amang\thi group as well. Other factors were also felated=//332131

selfi:gnfiden;e, writing ability, 1éadarship ability, public speaking
\‘t " \ \ V
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ability, popularity, personal goals such as expecting to become
community leaders, and wanting to help others.

In 1981, Heilman conducted a study on the minority students at
UW-Eau Elairé.’ The populations were Black, Indian, and Hispanic. The

number of Indian student respondents was only 14 out of the total of 136

L]
w
[l

prondents. He reported that only one-fourth of the minority students

felt prepared for college when they entered. His study did neot equaée
felt-preparedness with success at college. )

McNamara reported that students who felt unprepared for college
were more likely not to complete a degree. Older students, however, who

felt they were underprepared expected to take longer, use support

services, and graduate.

Stud Hgéé;s

McNamara (1981) found that students who failed to complete homework
aééignments in high school were less likely to be sugcéssful at college.
Siﬁilgély. ﬁhgse who were late to class, argued with teachers, and
failed to type homework assignments were amang”ﬁhe group who did neot
feel very optimistic about staying in college and succeeding to
graduate. Webb (1976) found a positive correlation between peer
tutoring and improved study habits among a select group of Indian

students. at the University of Oklahoma.

- - Support Services,
Support services such as counseling and tutoring were reported in

four studies. The U?S! General Accounting Office (1977) recommended
. i : )
that more such se:viées vere needed for Indian students, because t'.ir



test “scores and GPAs were lover than the general student population.
Voyich (1974) reported that support services were vital to student
success Jeanotte (1980) found that the use of and satisfaction with
campus supportive services were factors which contributed to success.
McNamara reported that larger colleges and private universities are more
likely to have support services, Native American studies courses, and a
larger number of Indian students both at the undergraduate and graduate

nts who attend these schools seem to be more satisfied with

ok
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school and are more likely to persist. She-fezammended that academie
lvigsors and counselors meet with freshmen students early in their
college career to discuss short-term and long-terd goals. Students need
to be helped to understand how college courses are linked with occupa-
tional future.

Culture
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learning and accepting the dominate culture (or who have completely

identified with white society) were most likely to be successful in

-

higher education. Voyich (1974) found that students with less than
éne—faﬁrth blood quantum were mosat aucgéséfuli Ross (1979) found that
gtudenté with higher blood quantum and students who atcenéeé all sndian
high schools had higher attrition rates. She also found a number of
Picotte (1974) reached no conclusion about cultural c@nflie: as it
related to students' adjustment to the college environment. Jeanotte

.(1980) concluded that a positive self-concept of one's American Indian

38
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heritage positively influenced college success. LaFromboise (1979)
found that the degree of alienationm Native American students felt from
the college, their own fear of success and failure, and the different
expectations they had from the colleges' expectations of them msy be
associated with the term "culture shock.” Harris (1974) found that
students who felt positively about themselves and had control over their
nvironment would be more motivated to achieve in higher education. She
also found that Indian students from the geocultural area of the
southwast » as defined by the study, were more Iinternally oriented than
students from other tribes in the United States. She recommended that
counseling, training, and orientation programs focus on components that
encourage high self-regard and internal locus of control for American
Indians at all institutions of higher education. Evans (1974) found

that a stable value orientation among Indian students was a good

predictor of persistence. He also found, that Indian students had a less

stable value orientation than white students studied in South Dakota.

Witt (1980) cited se#ersl examples of the pressure many Indian school

children feel that relates directly to their Indian identity.

The research deseribed above did not tell me énéﬁgh about the
complexity of culture as it relates to college éamplgtiaﬂ, so I reviewed
the work of four additional resear ghers concerred with culture ﬂf

American Indians. They are Geafge and Louise Spindler, anthropologists

whoge extensive work among Wisconsin Menominees is well known; Cheryl

Utley, then a doctoral student at UW-Madison; Jokn U. Ogbu, a Nigerian

anthropologist currently at UC—Bérkeley;'and Erik Erdikson, the

8l-year-old dean of American psychoanalysts.

39
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In 1971 the Spindlers reported their findings on the psychological
aspects of acculturation iua the Menominee Native American community.

These researchers attempted to correlate personality characteristics of

[}

Menominee adults, as measured by the Rorschach, and a soclo-cultural

variable defined by Menominee affiliation. On this basis, the Spindlers

*

soclo-cultural ads ptatiﬂns;?gangisti;g of five groups: (1)

=z

lative-oriented, (2) Peyote Cult, (3) Transitional, (4) Lower=status
acculturated, and (5) Elite Acculturated (Spindlers in Utley, 1983).

(I used the five categories described by the Spindlers in develapu.
ing one of my opinionnaire mndglé (Appendix D)f The Spindlers gave me
permission to delete the titles and change the wording of the paragraphs

to reflect the suggestions of Indian students when the instrument was

field-tested.)

m

During my interview with'éeafge and Louise Spindler, C:tober 28,
1982, they discussed their questicns about thé azquisit;an of changing
culture as it relates to completion of college dégféég. Tﬁéy suggested
problems of éﬂgp ation to the schools themselves. Daﬁaid L. F;xiza, an
Indian historian at UW-Milwaukee, as well as tﬁe Spindiers;)said,
-“Callgge is very different from high sébaa;; and all students face
Similar adjustment problems" (Interview, September 22, 1982). ihe
quest 1@ nf why Indian Etddéﬂts appear to have gréater adaptation
problems than non-Indians has not been answeteé on the basis of caulture
alone. 7

The Spindlers authored an ar;iglé@titledAﬁbﬂ Anthfap@laéists Need

Learning Theory?" (1982). V : T
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We have sca=rcelybegun to uxmderstand how we may study the trans-
mission an<d acquisition of <ulture. Attention to interaction and
communicat T on insocial contEext is essential but will tell us only
indirectly about cognitive porocessing. Studies in language acquisi-
tion are pxzomising, but idicm goes only so far. Studies of the
brain and = ts functioning w31l tell us some things we need to know,
but the di=coveries issuing from them must be translated intoc
culture-rel evant terms. (p. 19

J

They concluded by stating:

Our messager is that there is= much in the works of our psychologist
colleagues tThat ve night familiarize ourselves with if we are better
to underst=md hov culture i= transmitted and acquired. Pgycholo=
gists are Emterested in mechhanisms through which social influences
exert theiz ‘effects on indiwiduals, but they assume culture as
constant ox— as anirritating variation they must control.
Anthropologgists are interest-ed in how culture in its varieties in -
time and pEace isacquired mnd reshaped by each new generation.

'I'his fequises fﬂcus on iﬂiividuals as sm:ial agents and cc:mple;:

ﬁatufe. car task is :cxmplé;: and we can use all ‘the he,p we can get,
, (p. 21)

Following the S pindlers' conclusdion that "we car
get," I was int erestel in Utley' s reseaﬁzh because she tested field-
independence/fi eld-dependence as a psychological variable. Utley (1983)
studied 90 HMeno-minee and 90 Furo—Arerican studeants randomly selec ed
from grades three, four, and five to compare and contrast L'heif ability
to process info xrmation, Utley waanted to further investigate the ques—
tion of whether Menoninee students proce sed information difféfemzly
than Euro-Ameri<an stulents as haad bee -n suggested by previous cross-
cultural studiess. Anslysis of he=r data failed to finti’ signifi wnt-
cross-cultural <iifferences betweean Menominee studentzs and Eur. .merican
students. - She zénﬁluded that t’;‘hé global concept of "culture" does not
provide informax=ion concerning the fagets of a culture which may or. m.ayr

not account for betweergrsup difS ferences ;Ln perfarmam:e.

John Ogbu wras a visiting professor at UW=Madison when I came to

- work at the Wisconsin Center fu Education Research. 1 had the



éppﬂftunity to interview him before he returnedto Berkeley. He gave Nwe

a brief overview of his work and suggested fiviresearch questions for
my study which are inEGfPEfEtEd in bath my opinnnaires and in my
interview questians.

An article by Ogbu titled "Cultural Discontinuities and Schooling"
(1982) offers valuable insight into specific pmﬂemsrminarizy students
face. Ogbu stated:

The purpose of the paper is tc further reflie the cultural

discontinuity hypothesis. It does so by dtinguishing between

three types of "cultural” discontinuities msociated with

schooling: (1) universal discontinuities eaperienced by all

children; (2) primary discontinuities expeilenced as a transitiona” 1

.phenomenon by immigrants and non-Western poples being introduced

to Western-type schooling; and (3) seconday discontinuities, whicEn

are more or less enduring among castelike i subordinate minoritiess

within Western natioms. (p. 4)

About the universal discontinuities, Obgu feels that all children
face an initial discontinuity between home and sghool in language use,
contextual learning, and style of learning. Hesmggested that the
reason we do not know why some children are morsuccessful in coping
with the iﬂherenﬁ discontinuities than othexs iibecause anthropologist=s
have not usually studied the mor- successful chiliren, such as white
middle class children. There seems to be an i@ﬁxic assﬁmptiaﬁ that -
when white middle-class students are more succepful than culturally
diffgtent students, it is because the cultures i more alike_ Ogbu
believes that it is not cultural differ rences perse, but zges,af
cultural differences that distinguish successfulfrom unsuccessful
students.

Ogbu described the three basic reaso hyimﬁgrgats and |

non-Western peoples adapt with relative ease tolestern schooling. The

‘reasons are:



1. TImmigrants and non-Western peoples come to American with the
willing intention to learn the English language and conform
to Western standards.

Immigrants and non-Western pecples willingly share their

[
*

traditional teaching and learning styles, language patterns,
and mathematical soncepts, making it possible for Western
teachers to adapt their own curriculum and teaching

strategies to accommodate them. Additionally, the

=generation immi-
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3.- Immigrants and non=Western peoples willingly madify
their competencies and rules of behavior in order to
learn the new ones taught in schools because they know
that to do so will enable them to achieve economic and

soclal success in American culture.

to primafy cultural discontinuities, Ogbu believes that
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secondary disc @ntinuities develop after membérs of a gi en population
have been in contact and after they perceive they are subordinate to and
controlled by another group. ngu defines nonimmigrant minorities in .

America as castelike minorities. Castelike in@ ities differ from

immigrant minorities in that

| l. they havg been permanently and unwillingly incorporated
into the society,

2. they face a job and status ceiling, and

3. they believe their economic and sacial problems are related

to collective 1nstitutianal distriminatign whieh does not

change even when thgy achiave "success

ERIC

Aruitoxt provided by Eic:



Examples of cdstelike minorities in America include Blacks; Indians,
Chicanos, and Puerto Ricans. Members of these groups are well aware
they may be prohibited through legal or extra-legal mechanisms frem

behaving in certain ways or denied access to privileges, rewards, or

positions considered as prerogatives of the dominant group. From his
research, Ogbu suggested that because of that awareness, what we

typically call Black culture or Indian culture may have developed after

contact and in opposition to White culture.

After giving many examples of the differences between primary and
secondary discontinuities, Ogbu concluded that memberslgf castelike
mina%ities do not bring the same willingness to learn the different
values, %acial ca@ﬁetence; cognitive skills and strategies, and rules of
behavior for achievement taught by the schools as do immigrants and
non-Westerners. The secondary cultural discontinuities generated by
structural discontinuities, opposition, and domination are more diffis
cult to eliminate in school because the unde:lying cultural differences
are less specific and often affectively charged in culture. They are
also more diffuse (as in intratribal dgff,t nces among Indians)'aﬁd
difficult to isolate. We need to fegagnize the structural differences_
We should develg programs emphasizing cultural, Eagnitiveg iinguistiz
or communicative, and inte Eianal remedies because they are likely to

. prove most suc cessful (Ogbu, 1982)

During the past 50 years Dr. Erik Erikson has become known as the
"dean of American psyghaana;ysts_“ He is theﬂanlizthinREf to have put
f@r;h a coherent theory of peﬁéénality developﬁent that covers the
entire life span. Trained in Vienna as an orthodox psychoanalyst, he

Ehi%ted'his emphasis from the disturbed individual to the healthy
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personality and enlarged his focus from the influence of the family teo
the influence of society (Hall, 1983). Erickson's work in developing
what he calls a sense of "inner identity" is of interest to. me in this
research, because in the late 1930s Erikson did extensive field work

with Siocux and Yurok Indians. He wanted to know how Indian people,

individually and as groups, developed a healthy identity after being
conquered (Erikson, - 1968).

During the interview for Psychology Today (Hall, 1983), Erikson

discussed the fact that our society has changed with rglatien to older
people. We no longer have a few wise old men and women, called elders,
éha hand down our cultures. Tjgtéaﬂ, we have thousands and thousands of
elderly people whose opinions and stories are not sought as they'énge
wvere. Erikson has always believed we need historical relativity in the

studies of human beings. He has recently published a book titled The

Life Cycle Completed (1982). 1In it he describes his own views and how

they changed as he became an ED—jearaald man in a rapidly changing
soclety. He suggested that we can no longer assume that any group's
| traditional cuiture; including American Indians, is being passed on%o
the next generation.

. Erikson believes that peaélé all over the world ggig continued to
:pssé,cn a very dangerous aspect of ggltufé.; It is the aspect of
ethnocentrism Ehgt allows groups of people to view other groups as
"inhuman" and "mortally daﬁgéfaus." Iély@u bélieve that for the sake of

‘decent humanity you must change other people, subdue them, or get rid of

them, you can kill péﬁplé:withauz feeling you are killing your own kind.

The intéfﬁiewer, Hall, offered an example that the Greeks considered

- everybody else as barbarians and Navajos still call themselves "the
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people"=-not "a" people. Erikson agreed and added that many other
tribes still call themselves "The People" and "The Chosen."”

Erikson concluded that, if we are to survive as a human species, we
must find ways to davelop a healthy indi%idual identity and a group
identity so there will be a culture to hand down. "We need to be

convinced that ome's culture and 'system' can go on living in a world

that includes ones former enemies" (Hall, 1983, p. 30).

Financial aid was discussed by McNamara (1981) and recommendations
were made in the Final Report of the Commission on Higher Education
(Astin, 1982). McNamara found, not surprisingly, that students who
worried about not haviﬁg‘guffizignt financial aid did poorer work than
students from homes where the family was more affluent and could help
students with finances. The Commission recommended tﬁat (1) students
with significant need be given aid iﬂ:thé form of grants rather than
loans, (2) students be given enough aid so they do not need ta:ﬁark more
thanihglf time, (3) wafkastgdf support be packaged in such a way that
students work less than half time and, whenever possible, at on-campus
joba, and (4) federal and étate legislators and policy makers expand
grant and work-study pr@éra@sg

Females

In researching information on female Indian students, I found some
very interesting reports, though few in number. Clara Sue Kidwell
(1980) reported that historically there are role models of Indian women

as students and educators. One example is Susan La Flesche wh
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graduated from the Women's Medical Colleg=se in Pennsylvania 1889 at
the head of her class, thus becoming the first American Indim woman

physician. Kidwell stated that Indian wcomen in higher educition have

~ever constituted a large percentage of t—he total Tndiaﬂ‘ fenle popu-
lation in the country. She reported, frc—m a Bureau of Ee,ﬂ;us‘ report in
1970, 10.1% of the total female pﬁp;lgtie::n had ;@ﬂpleted Bon college.
Only 2.5% of the total Indian female popumlation had completel four or
more Jyears of college. The college studes=nts were more i:ikely to come
from urban than rural areas, to attend sc—hools near theix hoes, and to
graduate Uith'déngEE in education or spc=ial service. Kidvell's overall
conclusions are that Indian women are ag likely as’ Igdigi: el to |

successfully camplet:e college. Educated Indian women comstiute a

Educated Indian women have, ]GVEf time, wa=_de more s;l_gmifiizant cuntri’bui
tions to their communities than their smal.1l numbers might imficate,
A 1982 paper titled *'The Classroom CZ ;].‘imaté-; A\Ghiily O for

Women?" was publishéd by the Project on tEhe Status af Women. Ih,

prablems faced by all women are deécfibed, » and some paftieu:lar Fir
are reported with regard to minority womermm, a.lde: 'ﬁfﬂméﬂ, and Indian
\

women. Indian women in collegé face doubile stereatyping gﬂd the twin

t

prcblem of "over attention" and "under atfzentian" ff\ om fa lty- They

are viewed by faculty either as academ; ~2NE 1y incgﬁmpetent o B super—

i

stars who are "exceptions to the rule."” ;‘agulty and studeﬂtssottén
misread each uthers attitudes and expectasations due EC\! eulﬁ\:rul. sex, 1\\ \
and nanvégbal differe,ﬂcesi One example is=s commonly ré?tjftgi by fagulg}ri_ \
A quiet Indian Studéﬁt is stefeatypad as "™ naturally paési”qé.'{ Oldef\\

\ . N L
Ind{ian women students are aften viewed b faculty as "a wvasteof time."
y y teo ‘,
. | o
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Older Indian women should be home cooking or doing bea@&=work; thay ar
viewed as "too old to be in school." Some non-~Indian £- aculty repozl -
feeling very uncomfortable working with infii_an wvomen (==5 well as w-ill
other minority women) who are older than they are,

ﬁanaﬁ Anderson, reporting in the February 1983 is=sue of Qho¥o
described an analysis of data released by the U.5. Cens==us Burean,
"Nearly one-fourth of all American Indian households ar—e headed by wmen
with no husbands pfeseﬁt. This is more than twice the mnational avette.
In Wisconsin the figure is 29.74%. One out of eveff} fo=ur Indian youl
resides in a single parent, female-headed household”" (==. 4).  Sope Qf

these women are trying to complete a college education, Traise theiy

children, and participate in community affairs. "Dr. ®=eéan Chavears
{(Lumbee); Indian media_‘s only 'syndicated columnist' fe-cently produua
column on ﬁa;ivse‘wamén leaders in which he predicted the-at the futuyg:
will see ,ﬁueh of the leadership coming from Indian wome n" C‘Jaﬂslé;
1983). Three of the Commission Report's recommendation_s (Astin, 19l)
.appear to ,impaﬁt cirectly on the findings about Indian —women. The
tgcameniéti@g are: (1) :Gglleges and universities sho—uld provide -
seling séﬂiggg and personal suppért groups to assist T—mndian (and othe
minority) women in ave?:aminé the barrie’fé that resule _from double
standards and sex-role stereotypes. | (2) Galléges end u=miversities
should provide science and mathematic cliniecs and spet;ik%l courseés gl
‘that Indian (and m:hei- minority women) will be able to -—consider a wiie
range of careeys. (3) :I’:iﬁs'?itu‘éians should provide chilesd care serviw

on campus.
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There are a relatiwely small number of research studies whidseek
‘tn determine facrors th=t ecmt ibute to the completion éf cﬂllége
igrees for American Inciians. The problem in defining “who is an
hdian" is an important oSne and merits considerably more atteéntinthan
ls been evidenced in tlze past. A uniform method of documentatigonof
tribal identity is meede=d. The problem of small sample size foudin
il the studies must be addressed :iﬂ more creative ways. Data gilering
nthods wh:_,l-:h may be suc-cessful with non-Indian students do not wk as
wll with Indian student =.

When the research £ Andings are compared, there is & tendencylo
wngider them contradict ory. Further analyses lead me to questyin ‘
wether the findings are , in fact, contradictory. Different Ehwdigs
wy, instead, be attribu ted to legitimate differences in intey- af

itra~triba 1 adaptations both tc\

“n

ollege and to the larger societ)

The research sugges s that an Indian student most likely to tceed

incompleting college dezmzrees would have some or all of the folloig
tic

characteris ]

be acasiemically and socially self-confident, hata
bigh GPA from a high sche>ol with a good precollege program, shd <m

frm a home where financ=X al suppert is available. Nothing in thetove

tharacteristics suggest ﬁ;ffefem‘;es In success rates for Indiap stlents
tin for non-Indian stude=nts. Nor do they tell us how students il do
Tiot passegé these characteristics succeed. And we know they do.

The research of the Spindlers, Utley, Ogbu, and Erikson ng;ine our

wlerstanding of the glol=al r::a,,r:,pt gf "culture." While they do mt

glve us *"écific answers s they do help u fﬁmulgte valuable quégtion?

vhich are not addressed b»vwy thé eduzatiunsl reseatehers I. reviéwéé.
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j'lhe Spindlezzxs believe the task of L;;zcleirstm;xdiﬂg howes (Indian)
cultuqy are acqu=iired and transmitted is exlwmely compIiex. Research
nust e 1nt,exfd?‘,s:::=;ipliﬁg§y if we are to sorvtat the compolexities and
impfaéle teaching methods. Utley concluded tht the gloi=—mal concept of
"caltar' does ne=>t provide information conaming the f==acets of a-
cyltumvhich wa®y or may not account for betwen-group <Aifferences in
schoa jpeffgrﬂlaﬂ@é.: Ogbu t;eliévgs Americanidians are  among a
“:fistshke ‘minor=ity" group in our soclety. k knov verss little about
how toteach "camstelike minority' students. lesearcher== have not
' recogaied the smEructural differences betwen:the proble=ms of all
stuadesl, impigra=ant and non-Western studentiid “"casteFlike minority"
s tudenl, Eriksmn’-s research on the dé\}élﬂpﬂeﬂt of a2 hes=malthy individual
and grup identim=y hinges on our ability tolwestigate Thistorical
relatdity in ouz—x study of human beings. Tuther, he b&=lieves that
Ameri«n Indians . , as well as all other culunl groups =in the world,
must hiconvincecmd that we all belong to onelman speciess. A positive
\ thinke, Erikson  believes individuals cap thie a healthssy “"inner identi-
ty." Jwe healthe—y gfaup idénjztzit:y, and live wperativelsy in a world of

many <Lltures.
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Chapter IV

STUDY DIESIGN

The population in this study isdivided Intc—= three sub-groups:
students currently enrclled as junion, seniors ammnd graduate students;
people who graduated between 1977 ani1982; and g=raduates prior to 1977.
Freshmen and sophomores, currently emolled, werem== not included in this
study because of the usually high drxog-out rate EEuring those two years
and because I felt that juniors and sniors had s==chieved a weasure arf
success.

The populatioen studied attend ot ittended tlhxme thirteen University

=

of Wisconsin System campuses and three four—year private col

which

=

ege

[}

have significant Indian enrellment: Wrthland Co -llege, Mount Senario
College, and Marquette University. ; |
Two types of opinionnaires were deéigned- T he type used with the
Currently Enrolled and the Graduated between 1977 and 1982 groups, was
the same. (See Appendix D.) The oplinnaire us=ed with the ‘Graduated
Prior to 1977 group differed in that it pr;is;fidea mmmore open-end
questions. (See Appendix E.) The qustions were the same; however,
\\ the latter type did not offer as manyforced chai*—*:esi fhis was done to
\\\ allow for comparison of formats. I wited to fiﬁﬁj out '-:u}hich format
'\Vorke::i better. The rationale for theselection o=f the specific
: q\i;éstiams was based on the findings of other feseéf:hets and on my own
knokledge of areas needing fur;:hst & tudy. .
Tlge Dpiﬂiéﬁﬁaifes wvere widely fili-tested se=ziong three groups of
Indian :\B‘E{Jdents on three campuses. Apnel of term écherts; both :i:ﬁdian

and n@n;l’iuéian; provided suggestions for improvemee=nt. Essentially, all

the changes suggested by students andthe panel we==re incorporated in the
\\ . ,

oo st




final opinionnaires. Samples of the cover letterand response =sheet and
of the opinionnaires are included in Appendices é, D and E.

College and university directors, coordinatos and counsel<ors in
Indian programs provided names and addresses, orildress labels . , in full
compliance with Affirmative Action guidelines. Individuals suppplied me
with additional names and addresses of friends ad relatives. =Addition- ,
al names were obtained at a meeting with educatim directors at one

tribal center. All tribal chairpersons and educition directors  were
solicited. Mr. Paul De Main, the head of Wiscomin Governor Anwsrhony
Earl's Indian desk, acted as a liason person aranl the state The most
accurate lists came from individuals who assumed zespc}nsibility
themselves to_check on_current addresses. The lest accurate l—ists came =
from Affirmative Action offices.
J A reminder letter (Appendix F) was mailed to al1l nonrespone=ients who
received the opinionnaire before April 15, 1983, o universit=—ies did
not send me their lists until early April, even thugh they were= con-
tacted in August 1982, and again in September aniOctober 1982 Tele-
phone calls were made to campus representatives id individusls in a
further attempt to encourage Treturns. |

During the fall of 1982 and spring 1983, inilvidual and greoup
interviews were conducted. The same questig_{:g vere asked as tht——se on
the opinionnaires. Additional and more in-depth inquiries and z=resporses
were made during the interviews than was possibleon the opinioxrmnaires.
Also, when a group.interview was conducted, the intefcﬁa’ﬂge of I deas

brought forth refinement of reaponses and exchangs of infpfmatian.

Questions were posed by respondents to one another and to me t:h%i;

elicited valuable and added data. 1 tape recordd eleven on-sit=xe
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interviews with individuals who gave thelr permissZon and wused the tapes
and my notes to integrate responses with the opiniomnnaires when I
analyzed the data,

A total of 189 people were interviewdd, in groups and individually.

The interviews were conducted on eight camuses, a€ one tribal center,
in my office, and in the offices of intemlewees. Six tel ephone inter-
views were conducted. Everyone who asked for an individual i;ltér‘?iéﬁ
received one. Four people %Ihﬁ requested lterviews did not keep either
of two scheduled appointments.

The most satisfactory method of collecting dara vas to mail the

opinionnaires, then call the campus represntatives vwhoe took consider=

days and at times most convenient to studmts. At two camkpuses the

able responsibility in contacting scudegéﬁ and setzing up dinterviews on

rofessors gave me entire class priods to talk with their

-~
[on
o
[+%
b
]
=
L

L]

(Indian) students. In all .instances, student;s who had not pre;?icusly
filled out the opinionnaires did so and éave them to me thhen or mailed
them within two days after the !_inte:rvi,em

On April 14, 1983, I presented an Interim Report of this study at
the National Asscciation fﬁ‘{fb Interdisciplinary Ethoic Studdes, Inc.

Conference in Ontario, Cglif@fnisi In preparation for that conference,

I designed a coding sj’rgi:’ém for the first 9 opiniommaires T had re= .
/ .
ceived. Dr. Jacob E ;énsaﬁ designed a program and cards wexe keypunched

4 -
run. The same ,coding system and descriptive program was used for

B

)

an

L

he remainder of /the opinionnaires. The wt-0.f date for <coding these
opinionnaires was May 31, 1983 because thestudy had to be completed by

June 30, 1983.




Chapter V). The profile format is similar to the Case Study format.
There are two reasons why I chose the profiles ratﬁer than regular Casea
Studies. First, each respondent was ﬁrﬂ@iggdganguymity. Secondly,
§imilar characteristics are found among respandeﬁta which can gésily be

* used to describe people who complete college degrees.

The next chapter describes the data collected and analyzed to

investigate the questions asked on the opinionnaires and in interviews.

3
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This chapter presents data organized around the methods used to
gather data: the demography of the population, the five-part
opinionnaire, the interviéws, and the Seven Composite Profiles of

Wisconsin Indians who Complete College Degrees. Analyses of data

presented will be included to assist the reader in interpretation.

Returns

General information about return of the questiomnaires is given in
Table 1. Additional information about return of the questionnaires was

gathered in interviews.

Opinionnaire Response Rates

Current 1977-1982 Prior to 1977 Total

Mailed Out 367 ' 334 159 r 860
Wrong Address A | 12 41 6 59
Unusable 3 21 : 0 24
Eézenciarl Return - 352 272 153 777
Returned . | §S _ 70 45. 214

Percent Returned Usable 27.8% : 25.7% 30.0% 27.8%
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During the interviews, I asked questions relatéﬁ'tg the
opinionnaire method of gathering data from Indians. Typical answers
follow each question.

Question 1. What reasons might people have for not sending back an

;Dpiﬁiﬂﬁﬁaifé?

—Eriggicieséépeaple are tco busy éaing thiﬁgs they
consider more iﬁpcrtamt,

~They put off doing it, then lose it or forget it.

—-They are not sure how the data will be.used.

-Indian people are sick and tired of being "studied."”

~They don't believe research makes any positive changes
in education. |

—They don't believe their opinions are valuable.

~They don't feel they can write well enough to express
their opinions adequately.

—Some people you sent the opinionnaires to aren't
really Indiaﬁs. The college has their names because

they receive financial aid (Bureau of Indian Affairs,
. _ : N
BIA; or Wisconsin Indian Assistance, WIA), but they

aren't Indian and they don't kuow anything about

Question 2. Why are you participating? 7

-1 always answer questiaﬁs about Indians, because I am
‘one! ‘

-1 think f owe a responsibility to all Indians to
participate. If I didn't, it wculd look like I didn‘ﬁ

care about Indian education.

o
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juestions are interesting and different from most

i
]
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surveys.

=1 like the positive focus.

-1 did a survey myself once, and I know how frustrating

it is when people won't participate.

o long?

[n]

uestion 3. Was the opinionnaire t

=No.

o

~At first glance it looked long, but when I started
reading it, I got so interested I didn't want it to
end.

Do you think more people would respond if they knew

me personally?

=1 don't think it matters. People who don't see the

value of research won't answer no matter who is doing

it.

Question 5. Do you think more people would have answered i

L

" they

-

had known I am part Indian
~Yes, I do. We don't need any more "white research.'”

not a Wisconsin Indian.

™
-

«1'm not so sur ou ar

mw

Some people don't trust outsiders, especially ocutside

t

=On the other hand, if you were a member of a tribe ih

Wisconsin, people from other tribes might be

...‘I

ERIC
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Additional responses to the opinionnaire and interview methods of
-~ ~-data collection among Indians -appear-in Chapter VI, Major Findings and- -
Recommendations.

The following reasons were given for non-participation by those who
returned an uncompleted opinionnaire or reminder:
=The questions are paterﬂaliétic and stereotypical. (N = 3)
=The opinionnaire is too long. (N = 2)
si-am not a Wisconsin Indisn; (N=17)
=1 am not an Indian. I don't know how you g@t‘ﬁy name, (N = 5)
-1 was fortunate enough to receive a BIA scholarship, but 1. -
don't knoew anything about Indians. (N = 3)

-1 do not wish to participate. (N = 4)

[p]

-{Gave pornographic responses which did not answer the
questions.) (N = 1)

Below are examples of the 62 positive cumments written on the

¥ EEN -

opinionnaires: =
=This is the first time anyboc - ' er asked me about being an
Indian going to sghgalg and 1 gppregiate being asked.
~Your research project, which emphasizes the positive, is
refreshing and much needed.
=Questions are thought pfavaking and interesting. They are a;sa _
 difficult to answer. | | ’

directly with

-I don't know of any other research that deals

Indian people's feelings about culture. It's something we have

******* "ﬁtafiearn?tu:tglk&abant;—~HE'eanit‘hidE¢behinﬂfan:ign;hmystiﬁism——’=:%::

anymore! I hope you'll send me a copy when yéﬁ‘re done.
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Finally, both Dr. Evanson and I vere impressed with the thorough-
...nesg of the returned ppinioomnaires. Tt is very uncommon to find 214
returns with sc fewv errors, misunderstanding of directions, or missed

responses from any population surveyed.

Part One: Demographics

Table 2 describes the sex of the sample population. According to
the univefsity and college lists which I received, there were more
female than male students enrolled spring semester, 1982. The ratio of -
female to male students who graduated prior to 1982 reflect fairly even
_distributian; Iheté appears to be a slight trend toward greater female
enrollment in recent years. This finding is caﬁsistenz with trends in

the enrolilment patterns of all students in post—secondary schools in the

astate and nation.

Sex Current 1977~1982 Prior to 1977 Total

Female 53 49 25 127
Male 45 21 20 86
Unreported 0 ' 0 1 1

Total 98 70 46 : 214




Tribal heritage information was not available on the population to
be surveyed. Table 3 describes the tribal heritage of the sample
population. The distribution of tribal heritage responses reflects the
population of Wisconsin Indians. (See Appendix H for Map of Indian
Settlements in Wisconsin.)

" Table 3

Tribal Heritage

. Current 1977-1882 Prior to 1977 Total

Brotherton : 1 0 0 1
Menominee : 8 6 10 24
0jibwa/Chippewa 27 18 9 54

Oneid 28 23 ’ 11 62

[+]

[ ] "

Potawatomi 0 2 1
Stockbridge-Munsee ‘ 6 7 7 20
Aﬁinnebégé “ 8 7 7 2 17
Other 6 2 1 9

Mixed Heritage 14 5 5 24

All respondents were asked to describe the communities where they

grew up. Forty-five people (21%) had moved around during their

—childhi ,"QﬂT'ITth:ﬁﬁititﬁfafﬁéfﬁéﬁfgs—iﬁﬁ‘ﬁ :'_ﬂt'ﬁ‘m J1ig” Tiedar a regervation,

o
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"towns away from a reservation,” and "the city." Table 4 describes the

L3

total number of communities where this population grew up.

Table 4

Childhood Home Community

Home Community Total

i

Reservation : 14
Town near a reservation 7 41

Town away from a reservation : : ) 69

Indian community on tax free land ' 11
Farm 23
City ‘ E 101

Tetal (includes 45 listing more than one community) 259 -

The Graduated Prior to 1977 population was asked to describe .the
location of the elementary, junior and senior high school they attended.
The responses were coded on three descriptors: (1) Cathalic or church
related; (2) public; and (3) Indian Mission or feéervatign, There was
mobility among the three types of schools. More rEEPQQEEﬁﬁs attended
public schools for their pIEﬁE§1lEgE education than other types of
' schools: 31 attended public schools, 17 attendedlﬂatﬁglic or church

related schools and 11 attended Indian—ﬂissiae,ar-regervgt1§ntseha@15fvtxz:=~;

ap!
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Table 5 describes the mean ages of the Currently Enrelled and
""Graduafed 1977-1982 populations. Mean ages demonstrate that Wisconsin
Indians in this sample are somewhat older than what used to be a typical

"college age" population. Nearly half of all collegé students in the
United States teoday are 25 years old or older. The Graduated Prior to
1977 group was not asked for age data. .
In the Currently Enrolled Fapulatién; the maximum number of times
any one péfsan dropped out of school was 6, the minimum was 1 and the

mean was 1.93.

In the Graduated 1977-1982 population, the maximum number of times

any one person dropped out was 5, the minimum was O, and the mean was
2.00.

The Graduated Prior to 1977 population was not asked for drop-out
data.

The Currently Enrclled population has attended a mean of 1.31
colleges during their baccalaureate program. The Gradu uvated 1977-1982

population attended a mean of 1. .61 galleg s during their baccalaureate

program, The Graduated Prior to 1977 population was not asked for
similar data.

The Currently Enrolled papu;atign attended a mean of 0.490 Techni-
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attended a mean of .0286 Technical Schools or Junior Colleges -Thé

Graduated Prior to 1977 population was not asked for similar data.

There is a small amount’ of other research related to this item. Other

researchers report that Indian gtudents who attend 2~year Technical

Béhoeols, Junisr Colle gés“ﬁr'Cﬂmmuﬂity“ﬂpileges:afe:maf2wlikely to

camplete than studenta who bg n at 4— ,r sghcaisg. Those students who
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Table 5

Current Age ’ 20 58 28.89

Age Began B.A. or B.S. S ¥ 57 21.53

Age 1977-1982 Graduates

L]
H

Current Age 27 41 32.53
Age Began B.A. or B.S. 17 31 1 22.16

Age Completed B.A. or B.S. 21 . 35 _ 28;32
Age Began M.A. or M.S. 23 40 28.13

Age Completed M.A. or M.S. 26 48 30.10

It'
7
£
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do complete, however, are not likely to transfer to a 4-year school and
complete a baccalaureate degree (McNamara, 1981).

On the question concerning marital status, comparisons cannot be

made between the Currently Enrolled and Graduated 1977-1982 populations
due to dissimiliar opiniomnaire questions. The Gradu ated Prior to 1977

population was not asked for marit gl status data. The Currently

1]
.
-

L 1]

Enrolled population reported current status: Single/never married

Married = 37; Separated/divorced = 16; Widowed = 1l.-

~The Gradusted 1 9?? 1982 papulati on also reported marital status at

the beginning of their baccalaureate program: Single/never married =

49; HMarried = 10; Separated/divorced =11; Widowed = 0.

The Gfaduated 1977-1982 pnpulatian reported marital status changes
during their baﬂcalaureaé, program: Single/never married = 37; Married
= 29; Separated/divorced = 4; Widéﬁéd;g 0. The Gradusted 1977-1982
populated reported marital status auﬁing their Héster‘s program. The
numbers are very small, but reflect én increase in mafriages as well as
half of the population being divorced or separated.

There was a similar aggregate of children in the Currently Eﬂfalied
and Graduated 1977-1982 populat inﬂs.r The Graduated Prior to 1977
population was not asked for data concerning children. 1 compared the
mean number of children fé? males and females to see if there are
differences. No difference exists in this sample. Currently Enrolled’

reported: Female Héﬁﬂ = 1.03; Male Megn = 1.04.

Graduated 1977-1982 reported: During Baccalaureate, Mean for
‘Females = 1.22; Male Mean = 1.00. Graduated 1977-1982 reported: During

Master's Program, Mean faf Females = 1.75; Male Mean = 1.57 children.

D
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The question of Academic Preparation shows similar data between the
two populations surveyed: Currently Enrolled .reported 2 GEDs, 93 High
School diplomas, and 3 entered with special permission, the Graduated
1977-1982 population reported 5 GEDs, 63 High School diplomas, ;nd 2
entered with special permission.

The University of Wisconsin System has an open enrollment poliey.
However, each campus may determine its own campus and school enrollmeat
ceilings. Tﬁis %é generally done by restricting enrollment to students
who graduate in the 1st and 2nd quartiles. Table 6 shows that this
gample of Indian students is similar to their non—Indian. counterparts,
in that some students are able to complete college degfeés with 3rd and

4th high school quartile graduation status.

Table 6

High School Rank

High School Rank Currently Enrolled Graduated 1977-1982

1. GED ‘ % 2

2. Upper 10%° _ 26 16
3. Regt of upper 25Z (lsat qug:tilg) 20° - 14
4. preriiDZ (2nd quartile) 38 22

5. Lower 25X (3rd quartile) 5 , .6 .

-
|

6. Lower 25Z (4th quartile)

:  Total 98 " 70
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Most of the rése;¥?h we presently have shows that Indian students
and other minorities Eéﬁcéﬂtrate (or major) in a faw-élugter areas such
as business, education, and social work. 1 wanted to find out if the
same clustering was represented by Wisconsin Indian graduates. 1 was

surprised to learn that this sample -reflects the general trend, but not

in the large numbers I expected. 1 asked the Graduated 1977-1982 to

report their area of concentration. Of the 98 total responses, 24
concentrations were reported. The highest numbers were 8

8 in sociology, 7 in social work, 7 in business, 6 in Native American
studies, and 5 in business administration.

graduated populations showed a wide representation. The Graduated

1977=1982 reported 25 different positions and the Graduated Prior to

977 population reported 19 positions. Table 7 shows the distribution
of positions or occupations in order of number reported.

Each of the following positions or occupations was reported by 2
people: restaurant managef, home-school coordinatar, social worker,
accountant, CETA director, Supreme Court Chief Judge. One in-each of
tﬁe fallaéing positions or occupdations was reported: Headstart teache%,
school bus service, military bus service, tribal language teacher, job
tfainiﬁg coordinator .<” The reader is zautiongd about generalizing these
data to the total pé?ulééigﬁ of Wisconsin Indians who completed college
degréés, because I know there was a hiéher response rate from Indian
directors, coordinators, counselors, aﬁtéfueygi and librarians than

others surveyed.

o
™
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Table 7
Positions or Occupations, All Graduates

Position or Occupation Number
_ Reported

N Elementary, secondary, special education teacher : 18

Unemployed 7 -9

Librarian . ' 7
Housewife _ 6
Administrator ;: ‘ 6
University professor _ 5
Tribal council member 4
Nurse 4
Attorney C 3
Bartender - 3

Self-employed ‘ ' 3

ERIC

Aruitoxt provided by Eic:
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The graduated popula ns were asked to name the school from which

they received their -degrees. As anticipated, the largest number gradu-

ated from Madison and Milwaukee. Green Bay, Stevens Point, Stout and

Mount Separio show increas 1Lg numbers for th§ more recent graduates,
Eau Claire, Oshkosh, Superior, Northland, Marquette, and LaCrosse have .
remained constant. Other schools had too few to aﬁalyzéi The omne
notable change in college attendance over time is that the older
population received more baccalaureate and masters dégréés from out cf
Wisconsin than did_;ezént graduates. The Gzaduaﬁéd prior to 1977

pepulation also attended éélleges all over the United States, while

te tended to go to

those more recently graduated who did go out of -

'« ”W
um

Minnesota, the Dakotas, and Michigan. Since I ha%é nc data to support
why this change came about, I can only hypothesize that (1) out-of-state
tuition costs have risen dramatically in recent years pfohlbiting
mobility; (2) during the period of relacatiﬂn; people were scattered
farther from home than they are now: and (3) fewer students attended
college prior to 1977, so tribes were able to support those students

financially.

Part Two: S,,dgnt Opinion Survey

The questions, for the student opinion survey (Table 8), were

designed to investigate Wisconsin Indian opinions on topics studies by
previous researchers. The Graduated Prior tc 1977 population were not
given these questions on their opinionnaire. The questions were asked

of éli:iﬁcEf%iééees;'"Ihe overall comparison :o other research fiﬂﬂiﬁgg

is indicated in the table.
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%1, I have al uays liked school. : 47 57,30124 10
— — e, — — ——} —
¥2. 1 have always had at least one adult who encouraged me to stay i 1
in school. s 79 591 16 ! 12 2
- — I—— - - - - — - S - P = e . ,,4:,, -1 N —
#3, Overall, my high school grades were A's & B's. 50 32115)53 18
1
— — - . — _ —t—
*#4, 1 Ehﬁughﬁ I had sufficent English gkills when I first started | i.
ﬁgllege. 54 61115 : 28 1C
#5, After I got into college I found out ny English skills were :
sufficient. : 41 62715139 11
6. I thought I had suffizgnt math Ekills uhen I firsc started 1 :
college. T 27 60117 ,42 22
- - — N _ — — M E—
#7. After I got into college I found out my math skills were e
sufficient. 2 47317151 32
§. When [ first sterted college, I adjusted easily. 23 58,30]43 14
—_ —_—e e — -  —
9. Hy eribal background has had a significant effect on my success o : . :
at ﬁallege. ) 15 32 1 62)31 28
#10. Indi\ridual racism exists on my campus. - 35 53 ! 41 : 28 11
I - 1 1
. . Ly _,
#11. Institutional racism exists.on my campus. 25 41354137 11
1 ]
- —_— — ——
#12, I have learned to cope with individual recism so it doesn't ! L
interfere uiﬁh my t:nllege \rﬂrk. - : 32 78 : 51 : 4 3
13. 1 have lga:ﬁtn cope with lﬁsutucmnal racism so it doesn't : !
interfere wi my college work. 21 63 i73: 8 4
— - —_— — i - i
#*14, I take care of my bndy because guad health is basic to everything. 50 76 : 30110 2
#15. I need a college educat ign in order to go in the direction I = :
want my life to take. 100 54 i 9,3 2
16. T plan to use the skilla I learn in college to.benefit other : :
" Indian people, not just myself. 74 53,35,-5 1




O

ERIC

Aruitoxt provided by Eic:

57

The four questions relating to feéiingﬁprépaféd and being prepared

in Engl ish and math, questions 4-7, were suggested by the stu’ents when
I field-tested the instrument. I had not included a question about

feeling prepared. St. :nts wanted this aspect added because they felt

they had been prepared in high school and diacovered that ggllege
requirements were much more difficult than they expected. Many of them
had to take remedial math and English courses in college, and they
believed the high schools should have prepared them better. This sample
of 168 responses indicated that, in the area of math, they appear to be
correct. The majority of people I interviewed alsé believed that they
were not prepared to write (composition) as well as they should have
been prior to entering college.

More students reported that they adjusted relatively ea ili to

college than did mnot, and this is inconsistent with other research. I

any of the students in

hypothesize that this may be due to the fact

this study's population had attended city schools in the Midwest. Other

reseéfchers have investigated areas in the Snuthwest; Northwest and the
Dakotas where students attended reservation schools and were less
familiar with a (majority) white-school culture. The longer %tudents
were 1n college, the easler adjustment Bécamei

The significance of tribal background on success at cgllegé was
not conclusive. Most reported neutral effect with a slight tendency
toward disagreement, and this is consistent with other research.

More students felt there was individual racism on their campus,

question 10, than did not, and this is consistent with other research.

The majority of st udents iﬁdiESEE they have learned to cope with

\: j‘

70
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individual racism, and this is consistent

students reported fee

ﬁith other research.
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Categories (Part Four) were too leading. He favored a more open-ended
question. I used his suggestion for Part Two of the opinionnaire for

the Graduated Prior to 1977 population (Appendix E). If I were to

design questions in this area again, I would develop a new format that
combines the hest features of the ones 1 used. )

The open-ended format elicited very general responses, lacking
detail. The interviews allowed for deeper probing and reswulred in
specific responses to the way students adapted to college. The forced-

a total of 141 checks in "First Entry" boxes

fu ]

choice format resulted 1

and 93 che¢ks in "Second Entry" boxes. Howgvar, many people crossed out

sentences or added words and phrases, rather than writing a complete -
J

paragraph describing themselves. A total of 27 p30ple wrote paragraphs
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le wrote paragraphs for "Second Entry.
Category 4 describes the adaptation factors as being academically
prepared, being curious, and being interested in what was being taught.

It includes the belief that college not only teaches skills, but

exposes learners to new and valuable areas of thought. A total of 89
people checked Category 4 or wrote descriptii” that were closely

related. Those who adapted less easily described themselves as -

]

isolates, shy, confused and underprepared for college work. On som
.ﬁ,Ag_apgﬂ,ended_fESPEnsés .and intEfViEWSJ _respondents 't E_l,ugi;hgy;gglgléghqik
and drug problems which they believe caused their lack of ability to

“adapt to college.

. _opinjionnaires in- the same manner as described in Part Three Adaptation

72 L

O

ERIC

Aruitoxt provided by Eic:



60

to College. The open-end format, uwed for the G=—aduated Prior to 1977
population, resulted in the same tye of general responses as were given
for the adaptation question. The forced~choices format resulted in 90

checks in “First Entry" boxes and § checks in "SSecond Entry" boxes. A

total of 29 people wrote paragraphs for "First Er—mtry" and 56 people
wrote pa ragraphs for “Second Entry."

A total of 85 peaple checked (stegory 4 or w=srrote descriptions that
were closely related. Categgfy 4 describes the =acculturation factors as
being a member of a Christian Church (whether theey praztice the

teachings or not), having one or tw family membe=rs who I’:agk a tribal
language, having spoken English in their own hﬁmg, and having one or
more par—eﬁts who work and believe inthe value ofE= a égllege aducation.

A total of 83 people either checked Category™ 3, wrote or spoke of
having felt um‘:ertain about their Indlan heritage= . Saﬁe people believed

" that feeling comfortable with one’s Indian identf ty is a maturation
process. A total of 71 people indicted they sti_11 feel uncertain abéut
"who they are." Only 2 respondentssaid that Iﬂiian‘ identity or
cultural heriﬁa‘g is a personal matter and has no= place in research.

here were 53 responses which stated the belief t hat one does not lose
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Italian person loses their culturalidentity by ¢ ompleting college.
During the interviews, it was brought out ov &=r and ﬂvéf again that
both Indians and non-Indians are confused about v ho "real" Indians are
in 1983. The majoricy of people withwhom I spok== (and many who wrote .
on the opinionnaires) talked about their belief t=hat c@llége%educéted

Indians who work off reservations aré just as Ind—ian as those who speak

a tribal language, live on the resemation, have mmot attended Eﬂllégé; ' ,
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and practice Drum gifeyot. e religions. One person told me, during anm
interview, that he Mlieve: s "a truly educated, modern Indian can go bac=k
and forth among all'the coamtegories on that opinionnaire of yours' and

be comfortable in allof tThem. If you are a child of the Great Mystery—,
it doesn't matter e or with whom you worship, cr‘h@w large or how
small your house ig Acculturation is something the anthros made up.

Too many people havtipottemm all confused trying to fit themselves inte

some crazy 'categog)'

Part glet R=mnked Factors Which Contributed to
% = — —

College Completion

The question gillig fcor factors which contributed to college
completion was opep-ded =and allowed for five respomses in rank order.

Only five responseg wre pearaphrased from the opinionnaires. The other
strikingly similar nponse=s offered as examples here are shown exactly

they were written

]
[+

F ncial aid #pearec as the single most contributing factor,

ol
o]

I

' Financial aid was garibec as the Basic Grant (BEOG, now called Pell)
Bureau of Ihd’igﬁ Arfilrs (EIA) Sc'halsrsﬁip; Wis;ﬂﬁsin 1ﬁdia,ﬁ Assistance
(WIA), Relief for Nely Indlian People (RNIP), Sa_c:ial Security, GI Bill :
T:iha;’ls cholarshipg, IfibSL;,,L%ans ,Guaranteed Student Loans, short-term __ ___ _

college loans, cash fm pamrents, family members and family friends, anc

e

part=time work. Onpeprsgon= said, "I charg;.f'it’;‘“/f»»r_SIExgj_ent on to say,

"I didn't know what it me=ant at the time. I just said I_di&ﬁ"’;ha\r;&
any money for tuitjoer bmks,_and:they said to charge it. So I did.
It took me 8ix yearsgl pay— it back after I started working, but :I paid

every dime of ¢!
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F—amily support appemred as the second rank ed factor. Family

suppOdE—t was described most frequently as having had one parent,
grandp=arent, aunt, brother or sister who unders Tood the value of a

upportea the student. S-napport was described as

o

colleg—e education and
“"never— geve up on me," "ume to visit me at ;allege,“ "wrote me let-
ters,” "called un the phme," "wouldn't let me =guit," "took me out to
eat,” "told me I could doit," "believed in me, ™' "sent CARE packages to
me," " asked about mygrad.es," "told me to make —Friends who didn't drink
or ugse dope," "somebody ]could always turn to,™' and “tgld me not to
come r—unning home every wekend, but to stay at school and study."”

H_aving a personal gul was the third ranke«l factor. This was

descri™ bed as "knowing I diin't want to be on ?gifaré,
needed a college educatio to earn a decent liv=ing," "I've a,ﬁgs"éwantéd
to be ==a teacher," "I decided in junior high schesol I would go to
collegmse," "A high school education isn't enough anymore. A person has
to go =xo college these das," and "I've always ﬁé‘a;ltéd to help my people.

The be===t way to do that i{sto get a college educ—ation."

De==termination was the fourth ranked factor. Determination was
describE>ed as "1 was detemined to finish college=, no matter what," "I
decidec—l that nothing woull intexfere with my sckmoolwork. I didn't get
sidef_t%ckgd by outside activities » even the Ind£ an Qlub; because I was
determ®Ened to stick to mygoal to graduate,” and '"A person has to
sacrifffE ce in order to goto college. I was dete=rmined to do that".

Ir=telligence was the fifth ranked factor. Intelligence was

describ=ed as "Being smart eh@ught to go to colleege. I don't like to

brag, besut I'm a smart persn,” "Not everybody is intelligent enough to

get a c—ollege education, [am, and I owe it to -myself and my family,"

75
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"Intelligence--just— basic intelligencglinecesssary in order togaduar—e
from college," and "I'm an intelligenyg pson. College was never very
hard as long as 1 ==tudied. Even intejgljpnt pecople can flunk out if

they don't study.”

The following factors were also yeiloned >y respondents: Iwa-rked
(job); friends; les==arned coping skillag il & goce=d educational
‘background; had goeod teachers; had gagilvisors= and counselors; ﬁad
‘role models; I joirmed organizations; yws prouc of being Iﬁdisn;i-,

maturity; I had goo—od health; and I waghsport=.

Severzm Composite ProfilegyiWiscorm=sin Indians

¥ho Complete Coply Degre=es

I designed a £=ormat to display agilional Eata gathered frm the

open—-ended respongé&=g on the gpiﬁanﬂaigennd frcem interviews. The

format is similar -0 the case study Eymt. Rat—her than case stidies
per se, mine are coemposite profiles of liconsirm Indilian people o have—

ompleted college A Zegrees. here are tireasome s why I chose tovwrite

Ir]

composite profiles- First, each respyiit was promised anonymity.
Secondly, similar &'-haracteristics are fwd amom. g respondents ﬁ'hi«::—’ht
accurately describe = several different ple whos complete colleg de-
grees. |

It is importam-_t to recognize that ,dlle re cent high school

graduates with good . grade-point averagaire lik ely to be "succesful”
at college, older dedults and students il lower gf;édeépnint avyerages

can also be "succedzsful." The profilesie pres in?géd to describe the

variety of Wisconsimmn Indians who are gtlto comsplete a college

i

education. The curxrent methods of reesmiment u=seéd by colleges nd
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universities need to be broadened in order to include the varied
background of potential students. _—

The word successful, above, has quotation marks around it because

many Indian people do not equate college graduation with success. Many

non-Indians use the word success ‘to mean "an ending." It is also

equated with the gaining of wealth and power. Many Indians do not_

subscribe to either definition. There are non-Indians who agree.

~J
-
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PROFILE ONE

Home Llife ;
1 grevup in v~ hat can be cplled a white home. We knew from the
time wve wern little that our dafd was part Indian., 1 was always inter-
ested in myIndian —=ancestry, bur I didn't find out much. My questions
were sort o vaved - aside and I finally decided not to ask anymore
because I dila't ge  « answers. Loaking back, T gress I just stuffed my
curiosity dwn insi-«de of me soméwhere. By the time I was ten years old,
"I realizedthere we—xe lots of things my parents—and grown-up relatives — ——
didn't tallsbout w-=ith-us kids.|
Schoollly was —Zimportant to|my parents and they made it important L&
me and my !others —=nd sisters. | They looked at our report cards and
talked tc or teach=sers. 1If we hpd a "D" or am "F" in anything we were
in real truble. I remember staying home for 6 weeks once, because 1
got a "D" hmath. I couldn’t even go out and play after school or on
the weekepfiuntil ~ I got that “D" up to a "C." My parents never said ve
had to finlh high =school or go te college or to a technical school. It
was just gien for granted that we would. We were expected to grow up,
get jobs dnvhateve—x field we wanted, and support ourselves. One vay or
another allsix of ==is did, too. |
Education kore Co—llege i
I don't remepbeme=r much about grgée school. It was in town where we
lived, andw took ®=xhe bus when we ware 1little because we lived a mile
away. Lageve walEBEced or rede our bﬁcgs tcithé high school. School was
just there, We wenmst everyday. There\was no skipping allowed by my
parents. ljlittles=st brother tried to, get/sick on test days, but it
never workd, My me—other would call the pYincipal 1f she suspected we'
had skipped She ommaly had to do that twice.
In highschool I had a lot of friends. Some were Indian, and some
weren't, Ipuess me—y friends were kind \f like me. We liked to go to!
basketball pines, we= bowled on Friday night and went to 'hgtever school

parties camalong. I had to be home by/ 1(3 00 p.mi on school nights and
- 12:00 p.m, m weeker—ads. So did all my fgiends s:: I wasn't different
from them, ly grade=s were mostly "Cs" and \"Bs." 1In my junior year I,

decided top to coFEllege. It was in a Enwﬁ\nesrbv. I wanted to live in
the dorm, #my foElks said, "Fine, but you have to earn your dorm rent
and pay forjur owi—a food. We'll help you with iuition and books." So

I worked.aftr schocol and during the summers ag a waltress. ’
o g : ‘ A
College é \
- ' -

Same:ime duriﬂg my ffeshman yeaf, the indian\advisgr on i:ampus Eéntl

about haw she gct m;;;f name. /She said shel ,jmew gome ,_’ my Indian rela-
tives, on 1y dad's =side, afid she Just w;nted t¢ meet \me, sce how I was
doing and offer me l==elp ¥f I needed it,/.|That's what got me started on
my quest tofind out== abgut my Indian bacKground. Durix\g those four
years_of sdwl, I E= earfed so much I éan \E believe it. \;[; took all the
Indian Stydits courssses they had. I galke to a lot of Indian people. I
went to somtpow~wokers. L helped with Indian Awareness Week, and 1 made

5
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a lot of friends. 1 discovered I didn't ger alo ith all the Indian
students. There seems to be divisions between peaplé. I think I was

"“"eoo white" and "too naive" for some of them. I triéd to be

friendly to everybody, but I had to learn to accept the faﬂt that many
of them didn't like me. .

§ymma§1

I graduated with a degree in Business, and I got a job on a

regervation.. 1 only stayed a year. 1 discovered I1'm not a reservation
_Indian. I couldn't get used to people being late to work, the gossip,
and the same kind of divisions I saw at college. Also, some people in

our office didn't think record keeping was important. I uever could

figure that out. If you work in a Business Office, don't you keep

records? So i1 left. Right now I'm looking for a job in a larger city.

-I may go west. 1 want to travel and work in different places and meet

new people. HMaybe some day I'll get married and settle down. But maybe

I won't. Whec knows?

For right now, I'm proud to be part Indian. 1'1l1 always read books
and newspapers and go to movies about Indians. I'll try and be up on
current events so I can vote intelligently. I know a lot of Indian
people don't vote, but we should. Someday I'li get invoived in some
particular Indian issue wherever I live. I can always learn more.

The only thing I haven't comeé to terms with is my family. They
laugh at me and make fun of my interest in Indian concerns. The only
thing I can do is the same as I did when I was a little kid...stuff
it...when I am around them. I'm glad I'm who I am. I'm glad I can find
both Indians and non-Indians who understand me,

(Female, age 24)
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Home

Life

My dad thesught school was important when I was ung. We moved
around a lot. I went to Cathol.c school both on and in the reserva-
tion. It seeme=d like I was always behind. I know now I didn't get a
very good backssround in wrifing and math._ But my dad want.ed to see good
grades on my res=port cards no matter what schocl we were in. 1 remember
knowing I was e==xpected to go to callege when I was in my teens. 1
——-yagn't-givenar=y optioni— ——— - — T

"*'4

Education Befomze College

"1 got alox=mg pretty well with the kids and the teachers until I got
to high schoel ——. Then it seemed there was a lot of prejudice against .
Indians. We we==re treated like we had to be perfect. We had to be
better than the= white kids in order to be as good. Do you know what I
gean? We coule=in't be just kids. If we got into the least trouble it
vas a Federal €—ase. .If we didn't have the answer to a teacher's ques-
tion, a bigger deal was made over it than the white kids who did the
same thing.

I remembez=x trying not to get into fights, but—{t was awfully hard
to avold them E3ecause somebody would always remind us we were
Indians--and ixxn a derogatory way. The teachers let us know we could -
quit school whe==n we wvere sixteen. The feeling I got was that I had to
be in school be==cause it was the law, but as an Indian rerson I wasn't
really welcome there.

College

I didn't Enave financial aid. I worked in summer jobs and my dad
helped out. A= first I didn't like college. 1 couldn't write well
enough 1 was hioomesick, and everything was too big and impersonal. There
were gome othemwr Indian students there, and I met a few of them. They

veren't from msy tribe, and I didn't want to assoclate with them. I
vanted to quit —, but my dad told me to stick it out one ezmester. 1 did,
and after that it got easier.

" I made fr=diends in my dorm. In fact some of them are still my
friends today. They were white and black students, mostly. We had a
lot of activit=dies, and I enjoyed them. Whenever someone made a remark
about Indians t=hat I didn't like, I'd confront them. 1 never got into
fights. 1 jus®== told them how I felt about what they said. They seemed
to respect me MFor that. I think college is where 1 began to learn that
little things ——ould be ignored and big things could be handled. I had
support from m==y advisor and from some older .relatives who came to visit

me. They encow_:iraged me and kept telling me I could do it.

The most Eoainful learning experience of my life has been trying to
come to terms Sewrith myself as an Indian person in modern society. I know
I wvill always E>e alienated in some ways from white society. 1'll never
be entirely commmfortable at a country club, a cecktail party or in a

/0
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corporate board room. Also, 1'll nevef be completely at home on the
reservation among people who can't understand the assimilation process
I've undergone because of my education. It is, however, on the reserva-
tion, among the older people, where I am learning patience and humility.
I've had to‘learn the hard way that my travels, my work and my interests
sound like bragging to some of my childhood friends and some of my
family. So 1 ease back when I go home. I don't take sides when there
are problems on the reservation. I can't, or 1'll be hurting somebody.
But 1 do find out what's going on, and I participate in quiet ways. -
I've been told I can never go back to the rez because 1'm an urban
. Indian now. That may be true. I don't know. But I can still he
helpful to individual tribal members, and I can be helpful to other
"Indians too. And I have a sense of security among my friends, both
Indian and non-Indian. I read everything I can about Indian issues all
over the country, and I participate in lots of Indian affairs.

So while there are still times when I wonder who I am, I think I'm
learning more every day. Hopefully when I get to be an older man, 1'll
be even more ggmfgttable with myself. i thiﬂk becaming matute is a

lndisn man uhﬂ will be a :espe:ted elder in my tribe. I 1ikerta think -
of myself gfowing in that way.
{Male,” age 37)




Home Life .

Hm

easy to answer. I thgught abagt Eham a lgng time, I think théy are
important to ask. 1 hcpe everybody answers. - We have a lot of trouble
these days, and it won't get better if we pretend everything's fine. I
see it everyday. Sometimes it makes me sick. Hy grandfather tells me
not to take everything inside myself. I know he's thinking of my
welfare, but I can't help it. I worry about so many people and what
they're doing to themselves and to each other.
Let's see...about my homelife. I always knew I was (name of
tribe). My parents told us who we were. My aunts, grandparents and
older relatives told us how to be- I learned both English and my own
language as 1 grew up. We learned about our clan and family name, the
privileges and the responsibilities that went with it. We heard all the
old stories. We were taught the rules. We used to say they had a rule
for everything. We learned them all. We were taught to respect our
elders. I don't remember ever questioning them. I still try to do
that. Now that I'm grown, I sometimes question elders in my mind, but I
keep it to myself. Kids today don’t respect their elders as they
should. Some don't even respect. their own parents. I hate to say it,
but some parents aren't worthy, either.
— My father was killed before I grew up, but I remember what he told
mes-. I can still hear his voice and see the look on his face. I guess I
never understood why he was killed, and I don't, even now. He didn't
de erve to die“that way. He was kind to everybody. Some men didn't

like him, and they killed him. It seems like there is a2 lot of violent
death among Indian people. 1I'll never get used to it.

Education Before College

. My grandparents and my parents valued education. We went to the
Indian School, and I remember I liked school. I tried to learn every-
thing there just 1like I did at home. I learned to rcad pretty well, and
I was interested and curious about the things they taught us. Most of
the kids were Indian so we played and fought at recess just like any
other kida. 'In high schoeol I started to 'see prejudice for the first -
time. If we came home with stories about white kids calling ve names we
were told to ignore them. They said, "Be proud of yourself. and remember
whoever says those racial things is too dumb to know any better.". Those
kids made me mad inside. I got fairly good grades in school. I wasn't.
super-smart, and I wasn't super-stupid. 1 always got by OK, and I liked
school. I even thought I might be grow up and be a_ teacher someday. I
didn't become a teacher though. I got a lot of encouragement and
support and whatever extra money, clothes and food I needed from my

- family. I knew when I was young, and- I know today, that my family are
,more important to me than anything else.

College

Colliege wasg a whole different world from high school. QQllégé'waé
cold. The people were cold. The buildings were cold. That's the one

#
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thing 1 remember most--cold! It toock me quite awhile to get through my
Bachelor's. Actually, it took me six years! 1 dropped out twice. It
was hard to get enough momney to pay for tuition and gas to get to

EthDGl. 1 missed same, and 1 gaz benindi Some teachers were

and gavg tests. Thelr ways of dﬂing things at callege vere very differ-

ent from my family. I had to learn to wear two hats...a college hat and

a tribal hat. I had to remember there was only one head under each hat.
Sometime alnng the way I got more courage. I learned to speak out

and to get people to 1listen to me. 1 helped younger students, especial- =~ ~

ly from my tribe, and that taught me to get over beiﬁg afraid so much.

1 took some credits toward my Master's, but I didn't finish. I got too
busy with my family and my tribe and just never got back. Maybe someday
I will. I don't know if 1'1l learn that much more, but I still like
taking classes. I go to workshops all the time. I like to learn and I
think I always will, but I might not get a Master's degree.

Summary -

I think education is very important. I think culture is very
important. I think too many young people and their parents are in -
serilous trouble these days because they don't take education or culture
-seriously. Ouyr elders are dying. OQur language 1s dying. Our spiritual
life is dying. There's too much pregnancy and too much dope. Too many
people only  go to pow-wows to party. Oh, they may get out and dance and
even get prize money, but they spend it on drinking and french fries and
cawbay bnats_ I do everything I can td help pecple; but 1ats uf ans I
hands. I guess the reason I can't give up is bezauga l pave falth. i
see some people making a decent life when all the odds are against them.
That gives me strength to continue.
(Female, age 29) ) -
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Home Life

I had a good homelife. There were a lot of us and a lot of rela-
tives. My folks always told us school was important. Now that 1I'm
grown-up I realize they didn't know what schools really do to the minds
of Indians. When you get right down to it, I den't think schoel is good
for anybody, but for us, it's disastrous. My folks were good, kind
people but they just weren't very wise about the world outside their ~
rez. 1 remember how they laughed when some relative would say to one of
us kids, "How do you say 'food' in Indian?" And we'd all answver,
"com-mod-i~ty." As an adult, I can't figure out why anybody in their
right mind would laugh at that! '

'Edgggﬁgggugéfgre College

I was smart enough to learn to read and write and do mathematics
and to observe what was going on around me. It didn't take me long to

" learn the white man's system. Even in grade school I didn't like being

patronized. When I get an "A" the teachers either accused me of cheat-
ing, or they'd say, "you're an exceptional Indian.” I never figured
that out. They told me what to do, but if I did it they acted
surprised.

In high school 1 was gaad in sports, and that's probably what kept
me in school. The work was easy enough, but I didn't like being there.
Cur team t.aveled a lot, Eﬁd I had some good friends. The girls thought
I was great. Who could knock it? So I hung in until I graduated...with
good grades and a scholarship, I might add.

College

College, I found out, wasn't as easy. The work was harder. The
students were stuck up, and the professors acted like...college profes-
sors! The world they lived in and the world they wanted me to buy into

was pretentious, elitist, racist and sexist. They aééepted no phileso-
phy or history except the one their forefathers in "scholarly" Europe
expounded. Eastern philosophy was dismissed as a curiosity, and Indian
philosophy, if they ever mentioned it, was "savage" or "quaint." Indian
views are still ignored. ' ' :
I graduated with two degrees. 1 passed their tests. I jumped
through their hoops, but I didn't let them stop me from learning. They
didn't teach me anything. I learned what I négdgd to know in spite of
them. T'm still learning, and believe me when I tell you, I can play
the same game-they can. Aﬁd éften i beat them at their own game. The

Summary

You know, 1'm a threat to the white establishment. - I'm the kind of
Indian that scares white people. Can you imagine what this .country
would be like if Indians were self-confident, educated, and well enough
off to pay their own way? 1If we could write our own contracts, get
together to lobby and vote for our own candidates, we would be a, real
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threat to them. (1 suppose they'd try to figure out a new way to get

rid of us.)
Yes, education is important. The schools are rotten, but there's

no place else to get the education we need in order to survive as Indian
people with different cultures, differenz languages and different
identities. Do you know that even our Indian schools are putting up
with second--best? We have to teach our own people that to be Indian is
to be special. We aren't second-rate, second-best or 1E€S‘th3n anyone
in this society. We've got to quit sitting azggﬁd saying, "Poor me.

‘Ain't it awful." We've got work te do.
"(Male, age 36)

o
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PRCFILE FIVE

Home Life

\‘m

The thing 1 remember most about growing-up was somebody in the
house was constantly reading. Ma read stories to us.. Grandpa read the
paper and the Bible. 1 wanted to hurry up and go to schodél so. 1 could
find out how to read. 'I had two older brothers, and they brought home _
sta. ks of library books. They even read at the table unless Ma stopped ~
them.

I never knew my father because he took off after my sister was on
the way. Ma raised us, and she did a good job. She got AFDC, and she

lways worked part-time. It seems like we laughed a lot at home. It
wasn't that kind of humor I see in some families where somebody is
always getting down on somebody else and making them feel small. It was
funny things that happened everyday. At night Ma used to have us all
tell something we did or saw that day. She wouldn't let us make fun of
chéf ﬁe@plé or sgy ’*ything bad gbaut aﬂybody, Come to think af it, I
Dﬁe time théfe was a Hig argument abaut é tribal ElEEtiDﬂ. ShE never
got inte it. She told us the way she thought, but she said, "Those
others think they're right, too. Maybe they've got a good point."

Education Before College

I liked school because my friends were there. Also, the teachers

' praised me and told me I was a good student. They never made me seem

different because I was Indian. In Yact, my high school algebra teacher
told me I could be anything I want_Jd to in life. She said, "Don't ever
let anybody try and stop you because you're a woman or an Indian."

College

There were two reasons why I went to college. I knew I was a good
student and I enjoyed studying, writing papers and going to class. The
second reason was because I looked around the reservation and saw that
the jobs available to me were poor paying and had no future. 1 could
work in a factory and go slowly crazy from boredom. I could cook or
waitress in-a pulp camr and wait for the least objectionable male
chauvinist to marry me. Or I could go to college. I chose college.

The neatest thing happened when I was a junior. Ma started to
college. She always wanted to go, but after she got married and had a
house full of kids she couldn't. As soon as my little sister was old
enough, Ma got Financial aid, and she came toc. We had a great time.
We studied together and helped each other. We had lunch together and
went over to the Indian office and had coffee and talked to whoever was
there. Two years after 1 finished, Ma graduated. ' She rented a cap and
gown and marched. Everybody in our whole family was there, and we
clapped and whistled. We had a big party that night, and she looked
about 25 years old! I was so proud of her. 1 still am. She has a job
up home. I tried to work there too, but it's harder for me. Maybe
because she's older, they accept her more. 5he has people mad at her
211 the-time because she follows the rules. She's able to cope better
than I am. I'm not sure what 1'l1 do. I'm intc my Master's program

8§
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now. 1 don't see myself ever getting just one job and doing it all my
1ife. 1I'11 try a lot of different things and stay in one place as long
as I'm learning and effective.

Summary

Education is extremely important for all people whether they're
Indian or not. For Indians, it's a must. That doesn't mean everybody
has to go to college. It means everybody has to stretch their minds and
learn to respect themselves and their work no matter what they do.
Iribes have to be more accepting of their college graduates, hire the
best qualified ones, reward dedication, being on time and quality work.
There's a brain drain on reservations now.  That has to stop. The other
thing that's important is kids need good role models. If they see .
tribal officials drunk, parents chasing around with other men and women,
and drinking, they'll think that's acceptable. Kids copy what they see.
1f they see tribes giving out financial aid fairly, they'll know tribes
really value education. The models start at home and carry out into the
community.
(Female; age 26)
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PROFILE SIX

Before we start, I have to tell you something. I've had two dreams
about this interview. One of them was actually a nightmare. When 1
figured them out 1 realized what was bothering me. You're giving me a
chance to tell the truth. Do you know how scary that is? Being truth-
ful was one of the Indian values I heard about when I was little. But I

have to admit I didn't live that value for a long time. Now is my
chance. If I tell you what my life has really been like, I risk a great
deal. If I don't, I risk not helping others. No wonder I dreamed 1 was
standing on a rock, stark naked, and people were throwing knives at me!
I worried about this interview for a week until I decided to tell it

like it is . . . and 1like it was.

Home Life

I didn't have a homelife. I was in foster homes, boarding schools,
jails, and on my own all my life. The only real home 1've ever had is
the home I have now with my wife and kids. My childhood was the pits.
The main feeling 1 had all the time was fear. 1 was tough and smart and
mean and scared. I fought my way to adulthood. If I hadn't, I'd be
dead now.

Education Before College

Boarding schools, public schools, Catholic schools, disciplinary
schools . . . you name a school, and I went to it. I hated 'em all.
aAnd they hated me, The teachers and pfincipals were always on my case.
I was in trouble all the time. I didn't learn to read or write or speak
any language coherently. I quit school when I was 16, and I dida't sit
in another classroom until I went to the service eight years later.

During those eight years I was on the road. I've probably traveled
tl.e equivalent of twice around the world. I played guitar and have a
good memory for lyrics to popular songs. My friends, or my companions I
should say, were musicians. We were all addiets. I didn't think I
could sing or play unless 1 was stoned. - We made the scene at all the
rock concerts. We lived off pushing and anybody we could con, and that
included one another. It was a terrible life, 1'd never want teo go
back to those years. You know it s funny, though, sometimes now I
remember scenes like they were from'an old movie. I'can remember being
just at that perfect high state 6ut in Colorado one time. The sun was
setting; the mountains were huge; the air was clear; the fire was warm;
my girl was with me; and "man," I've never .been so alive in my life!
Words can't describe it. ,

Those great times were few and far between, as I look back. Mostly
it was booze, dope; personal and interpersofal problems. The law was
after me all the time. Anytime a car full of Indians goes anyplace,
they have to be.super-careful. Cops stop Indian cars because their
wheels are going around! You can get busted, jailed, strip-searched and
beat to a pulp just because your hair is long, and you're wearing a -
pow=-wow hat.

: What finally happened was a blessing in disguilse. I hit bottom.
My woman left and took my kids. I had no money. I couldn't get a job.
because I couldn't handle the chemical

11ls anymore. 1 was given the option
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(again) of jail or an alcohol treatment center. That time I chose
Lreatment. Smartest thing I ever did. I had to go back three times
before it finally "took."” 1've been straight for three years now, and
my life is just beginning to make sense. Even in the service, I didn't
straighten out. Some guys do, I guess. But a lot of us don't. I
needed AA.

Lollege 7 -

"1 finished high school with a GED and” ’gk'sgﬁé courses in the
service. College was available because of 'n al aid so I decided to
give it a try. 1It's hard for me because I have so little self-
discipline. My reading and writing and math are poor, but if I get help
and study, I do well erough to keep a 2.0 (g.p.a.). I don't have a
major yet. I'm too busy just getting the requirements done. I'il
decide when the time comes. Right now I've got a family to think of,
and I've got AA. I talk to a medicine man whenever I go up home, I go
tc sweats, and 1 doa't drink or evenm take aspirins. The medicine man
says there's no conflict between him and AA. ,_Just being straight isn't
enough. I need a spiritual 1ife. That's what I've got now, and that's

what 1I'm going to keep. That s my number one priority.

"It
‘ [ ndl”)
w.m.

" Summary

. My attitude about myself and toward other peéple is more important
than anything else. I can go to college, get a job, do whatever- I want
with my life as long as 1 feel like a whole person. Nobody's life is
free of trouble and hurt and pain. But if I'm physically, emoticnally
and spiritually healthy, I can live a worthwhile life. When I used to
walk around looking through white people like they didn't exist, I
brought trcubie on myself. When I was defensive and angry and scared, 1
brought trouble on myself. - You'd be surprised how easy it is to step
backwardu.

Somebody once told me that every young person goes through an
identity crisis during their life. Some people never outgrow it! Thank

"God, I'm starting to. If I can do it at my age, anybody can.

(Male, age 42)
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"ILE SEVEN
Home Life

I'm an old woman. I'm 62 years old, but I remember the old days
very well., There were a 1gt of good things about the old days. We .felt
more free then, I think. We could hunt and fish and camp pretty much

where we wanzad to in Wisconsin. There weren't so many people then. Or

_they weren’t all competing for space and food like they are now. 1 come
from a big family. My mother had two husbands (not at the same time) so

1 had a lot of kids to play with. There were a lot of things about the
old days I wouldn't want today. First, everybody worked hard to
survive--just to get enough to eat and keep warm in winter. My parents
spent all their waking hours doing chores. We never had any money, but
we didn't need any, really. Oh, we bought sugar, flour, beans, rice and
tea; stuff like that. But we weren't into making money and saving money
like we are teday. One thing I remember about my childhood was that
they uged to buy flour in hundred -pound sacks. The sacks were made out
of heavy cctton material and had flowers on them. My mother would open
them up, wash them and iron them with her old flat iron, and then she'
cut out dress and shirt and blouse patterns and make us clothes. A l@t
of us kids would show up at school with the same designs. I thought it
was fun to see who had "my" dress.

Educatlan

I went to the Mission School during grade school, and it was
strict. We were all treated the same so I always felt like school was
fair; strict, but fair. I was always pretty good in school. My parents
didn't pay much attention to our schoolwork or whether we got good
grades or not. I quit high school after I was 1t and did a lot of other
things before I went and got my GED. I got married a couple of times,
and I raised I'l children. Most of them turned out 0.K. Oh, some of
them have had their problems, but at least nobody's in jail right now!

College
‘I got the idea to go to college when I was about 30 years old, but

1
I never got around to it until I was 55. A lot of people have asked me
why an old woman would go through all that hassle just to get a piece of

.paper. I went because I thought I would learn more things, and because

1 wanted the younger generatiaﬁ to see that it could be done, College
was hard for me because I didn't have a good background in anything,
except I could read, and I had a let of living experience. Common sense
and good study habits got me through. The teachers had a time with me.
A lot of them were scared of me, I guess. I could tell it by the way
théy‘ignﬂred me or treated me like an cld pet. But I finighed. I got
all dxessed up in my dance costume and my cap and gown, and I went to
graduation. I got that bactalaureate degree. 1 framed it, too!

1 also wanted to finish to spite the Anglos who said I wasn't smart

enough. 1 wanted to prove to my brothers I could do it, too: They
laughed at me and said 1'd never finish, : ’
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Aruitoxt provided by Eic:

You knov, a long time ago the older skins taught the younger omes
by example. That’s the main reason why I put myself through five ye:
of racist, sexist college education. 1 don't have any money or wor
goods to leave to my children or grandchildren. What I hope 1'11 leav
them 1s the idea that if their old Grandma could get a college educa-
tion, they can, too! (Female, age 62)
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‘Seven, the older woman understood the value for herself and the young
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An analysis of the Profiles showed commonalities among the types ©
students who égmplatg college degrees in Wis:ansin.'\
Common to all the types, except Profile Six, was ;he fact that a
parent, or parents, undeéstcad the value of a college éiuéatiaﬁ. There
\

wag family support for the student who attended college. \;n Profile
\

people who would come after her.

Thirdly, most types of students discovered college was more diffig
cult than high school and less personal. Students were required to \
learn coping skills in a very new environment. N\

A fourth common factor is in the students sense of their own \\\
"Indianness" and how they reacted to it. They either had been taught at \\
home or were interested and curious to learn more when they reached
college. Even in Profile Six, the man described hié need to be comfort-
able with himself in relation to white people in order to feel whole.
Pride in being Indian came through in all the Profiles, regardless of
what "kind" of Indian they were.

Lastly, there was a rense of purpose, Jirection and determination

in all che, prafi les. The reader was given a vision that all these

m
¥
=
[+
W

nts wauld continue to be creative, be involved with other Indians

differences, the hugan characteristics that made them real, live people,

: tather than sterotypes, These profiles serve as an introduction to the

\

summary of this chapter ‘as they reflect the fiﬁdiﬁgs of thi
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L]
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=
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]

92



80

Summary

Chapter V was organized around the methods used to gather data, the
demography of the populations, the five parts of the opinionnaire and
the seven composite profiles of Wisconsin Indians who complete college
degrees.

Three populations were surveyed using two formats of a similar

opinionnaire. Currently Enrolled aad Graduated 1977-1982 students were

ated Prior to 1977 populatien was mailed a format which asked the same
questions open-end. The opinionnaires were mailed to 777 potential
respondents and 214 were returned. Thus, 27.8% of the opinionnaires
were returned usable. Réésgns were given by interviewees as to why the
response rate was félativglyalaw when the gpinicﬁnaite method was used
EQ:EaEhEZ éata from Indians. 'g —

: The demographic data describéd the three populations and showed
them to be so similar that no stati%ﬁical comparisons were made.

7 opinionnaires and males returned 86, with one.

ot

Females returned 1

return not reporting sex. The distribution of responses according to
tribal heritagg was consistent with the (known) tribal heritage of
Wisconsin Iﬂdiéﬂ college students énd graduates. The majority of the
population gfew up in cities and towns, rather than resgfvatiOﬁgz‘farms
or Indian @aﬁmunities. CrDSSEtaEulaﬁiens showed some m@biLiﬁy Letween
towns and cities. The mean age of the population at the baccalaureate
~level was 28.32 and at the master's 1&#31, 30.10. .The mean ages are

consistent with those of all college students: nearly half of t e

\ | | 93
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_current population of college students in the United States are 25 or
older. The mean number of times the Currently Enrolled and Graduated
1977-1982 populations dropped out of college was 1.96. The mean number
of colleges the two populations atrended was l1.46. The mean number of

technical schools or junior colleges attended by the Currently Enrolled

and Graduated 1977-1982 populations was 0.259. Marital status data
showed only a few more single than married students in the Currently

Enrolled and Graduated Prior to 1977 populations. The Graduated

3

1977=1982 pﬂp ation showed 49 51ngle to 10 married students.

The number of children living at home with the gtﬁdéﬁt was analyzed
on the basis of female and male pafénté. Very little difference was
found between female and male parents or among the populations. The

data on high school rank showed the majority of students in this

= __,,‘-r-v"“

population graduated in the upper 50% of their class. This research

showed that while many students did select areas of concentration in the
fields of education, business, and social work (as do most minority-
students) a wider range of concentrations was represented than

anticipated.. Céncéntraﬁigﬁs were reported in 24 areas of study. The
Graduzated populations reporteéAgé diff.r ent current positions ér -
occupations. The unemployed were included in this data. As
anticipated, more students graduated from the two largest state

universities at Madison and Eilﬁaukée than from Emallar public or

'pfivate schools. The data in this report, showing numbers of Indian

m

gfaduates and trends of increasing and decreasing enrollments at th

junior, senior and graduate levels, is consistent with the data

presented in the latest (1981-82) Annual Report to the Regents on:Racial

ERIC

Aruitoxt provided by Eic:
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and Ethnic Minority Students on Campuses afﬁg@epygiversi;y System
(April, 1933). -

The analysis of data from "Part Two: Student Opinion Survey"
showed common characteristics among the population. Most of the

respondents liked school; had adult encouragement; felt and were

prepared in English skiils; felt but were not prepared in Math skills;
adjusted relatively easily to college; felt neutral regarding the
significance of tribal heritage to college completion; learned to cope
with racism; took care of their bodies; believed they needed a college

education in order to attain their goals; and intended to use their

"skills to benefit other Indians.

The analysis of data from "Part Three: Adaptation to College"
showed that over half of the students selected Category 4 to describe
their adaptation to college. Category 4 included the following factors:

academic preparation, curiosity and interest in college subjects, the

skills but e%pgses the student to

(]

belief that college not only teache
broad areas of thought, meeting new people and making friends, aund beiﬁg
relatively comfortable in the campus culture.

The analysis of data from "Part Four: Cultural Categories" showed

. more than half the students selected Category 4 to describe their

cultural category. Category 4 included the following factors: member-
ship in a Christian Church, having one or two family members who speak a

tribal language, having spoken English in their own home, having one or

more parents who worked and who believed in the value of a college
education. Over half the respondents also reported that sometime dufing

i

their life they had felt uncertain about their Iadian heritage. About

35
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\
one-third of the respondents expressed their belief that ay:aiiege
education does not take away one's "Indianness." |

__ The analyéisléf_data from the "Five Ranked Féitﬂf; Which
Contributed to College Completion” shcwei the féllawing, in vank ovder:

and intelligence.

1

The analysis of data from the "Seven Céﬁpasite Profiles of
Wisconsin Indians Who Comptete College Degrees” showed common .
characteristics: the support of one or more parents or another adult;
the support person(s) understood the value éf a college education; *
discrimination was first recognized at the ﬁigh ééhaol level; college
was found to be & ﬂ&§'envirsnment in which the student had féit

in being an Iudian; and an inper -'nse of purpose and determination to
complete a college degree. x |

Chapter VI presents major findings and recommendations.



Chapter VI

MAJOR FINDINGS AND RECOMMENDATIONS

Purpose of the Study

Much 'has been written about Amérigan~1ndianaVsinﬁe‘fifst contact
when explorers and missionaries recorded canfligﬁing descriptiona of the
people theyiengauntETEEi Images were created in the minds of ﬂﬁﬂ;
indians and- Indians alike. - Images of great wafriara and beautiful
‘prinzessea :qnflict with images of 1a;y drunks and fat old women. e
Ambivalence about the conflicting imsgés exists today.

Nowhere is the ambivalence more clearly seen thaﬁ in the classrooms
of American schcols, Eaéh fall, curious bright-eyed young Indiaﬁ.
children run eagerly toward the mystery called "school." ‘Each £all

bored, turned-off older Indian: youth walk reluctantly toward "another

year of school."” Each fall nervous teacher. greet Indian studen?s

wondering how éa teach them. How does one teach the grandchild of a
great wafricr or of a drunken Indian? At no time during the four years
of gdueatian&l preparation did ;he teacher learn how to teach these
(still) “;ute but strange children .to read, write, campute. and. speak
as prnfiﬂiently as their Anglo cguntetparts. Each " fall thgusand of
teachers console themselves, thinki;g maybe this yééf I‘ll.bg 1uck§ and
get a "bright" one and if I'm not lucky, who will fault me if I get
"another dumb" one?

The paragraph above psints'a grim, yet :galisﬁic pigturé of
i education faf the majority of Indian students in our :nuntr&. I have

always wondered how it was (and is) possible for some Indians to
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overcome such obsta l g, to gfaduaﬁe from cgllegé, and to become leaders
in their fields.

The primary purpose of this study was to determine how Wisconsin
Indian people could complete college degrees "in spite of the system"
(Watson, 1974). | “

I chose to focus on the positive aspects.in my study. Bea
Medicine, an Indian anthropelogist, asserts Indiane have not profited
from other peaplé's research on the pathological parameters of contempo-
fgry socia l life (1980). I am an educator and I am part Gree=1néian. I'
have spent thirty years ﬁeaehing Indian children and adults, and I have
profited very little by nfher people's research on the pathai@gigal
parameters of Indian education. 1 have, however, profited by gtﬁdying
the research aflpéaple like Erik Erikson who placed emphasis on the

lhzalthy pe sanality. 7

1 found very little research on the pésitive aspeetsxaf Indian
achievement in education. There are only a EEW-EtudieaéE§wiﬁéi§n
researchers ﬁhn included "success" factors along with "feilure" factors .
(Chapters II and III). |

I believe there is an urgent need for research on the ﬁa§§ in which
Indian people negotiate educational systems in a pfedﬂminaﬁtly white
society while géintaining Ehgir Indian identity. I decidéd the best way

to find out how Hiseaﬂain Indian people did it was "to ask then’

(Powless, 1982).

Major Findings From the Opinionna ;;e , Interviews, and Profiles

‘The five parts of the opinionnaire (four parts on the Graduated

Prior to 1977 format) yielded data that acted as cross-checks on all
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other parts. By using the data from the opinionnaires along with the

detailed

responses to interview gueatians; I found the majority of

tesppndeats-held common opinions about the factors which contribute to

the completion of college degrees.

The
1.
2.
3.
4,

6‘

following were commonly helé opinions:
School was enjoyable and interésting;
One or more adults had shown encouragement. : .
High school grades had been average or better.

English skills ﬁeie adequate;_ -

Math skills were inadequate.

Racism had been recognized in high school and successfully
coped with in college. |
Arhealthyabady~cantributed to completion.

A college education was necessary to aéhieQe goals in life,.
There was an intention to use ;qlleEEEEEiﬁéd skills to

- Indian people. |

er sense of purpose and determination was necessary in

complete college.
: Fas

were commonly held opinions and facts concerning -

Engli%ﬁ was the primary language spoken in the home.
Religious membership was in Christian churches.

One or more parents had been employed,
anértainty'abaut Indian heritage had.been experienced
sometime dufiﬁgAlifeg

Pfidé in béiﬂg Indian ﬁas falt.

Indian identity was not lost'when an education was gained. -

33
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Respondents were asked to prioritize the five most important
factors which contributed to theirréallegé completion. The five EEnkEé'
1.. Financial aid ' N
— 2. Family support': L.
3. :Eaving a personal goal ;
4. Determination

5. Intelligence

. Findings of What Researchers Can Do

The interviewees and I concluded the best methods of collecting
data were to: &
1. Identify a responsible individual on campuses and at'cgibglr
centers who gaul& provide accurate lists of names and
2. Follow up on all referrals made by individuals and on the

Responise Sheets.

3. Conduct group or individual interviews as a follow up to the
apiniannaife;queatiﬂnsi-

4. Follow up the opinionnaire questions with a telephone.

interview. . ;

Recommendations

The final part of the apiﬂiﬁnnéife asked respondents to make

epecific recommendations that would encourage Indian students to attend

ﬁargnts do? fE) Whatlcsn pre-college E;haéls do? (2)'What=§g@ﬁ1ﬁdian

109':




88

tribee ~. , + U= colleges and universities do? (e) What can -
colle == ~vier re S i thémselvesf (f)lﬁhst can Indian college

studwr:  d. - Mcourage younger students? The fegamm3ﬁda§inﬁs which
foliow - ~ based ¢~ the findingé; the suég&sti@qﬁ for implementation
ﬁﬁimn appesT - "lig re?art WEfE‘EaﬂE by respondents and also by me,
bagr? L. 0 oar feéd. heard, or observed as I visited Wisconsin campuses
and tri.- < TRITErs.

What Csn Parents Do?

1. -Hakera safe home where nutritious meals are served, where
plenty of sleep and physical eieréisé‘afé encouraged, where the value of
education 1s expressed.

éi Set an example b§ attending gallegevgr taking course work
themselves.
| 3. Read to children.

4. Take an interest in the child's schoolwork. See to it that
homework is completed. Look at all the papers children bfiﬁg home.
vﬁncaﬁfsge :hilﬂfen: Praise them. When errors are made use them as
guides to impinvement rather than reasons to belittle, criticize, or
"make fun" of children. Help children feel gaﬁd about school. Praise
the teachers who do a good jéﬁ, in ffanﬁ of  children.

5. Tell childfen about their tribal heritage. Help fhém learn
tribal languages. Instill a sense ?f pride in being Indian. Help
children apﬁrééiéﬁe:the heritage of tribes other than their own. Do not
hand down iﬂtérs or Intratribal grievances. Hélp children appreciate
the cultural heritages of non-Indian people.

6. ﬁelp children ideggify their strong points and interests.

Visit echools, talk with tgaehéfs, counselors and administrators.
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Describe alte:nativég available éa high school and college graduates.
Match stﬁﬂent 1ntéfeéts to pass%ﬁlé occupations with SEhﬁﬂlEvﬁhEté
skills can be gaiﬁedg ?

?;V Support college studegks wi;h;supplgmentafy money when
necesssry. Eelé students stgyjin céllege‘by relieving them of family
responsibilitiea. Vigit the ﬁgllagg campus whether or not the Eﬁuéentx
is having trouble. Make Ereqﬁent‘phdﬂe calls. Send CARE packages. |
Shchpride gnd eneguragemgﬁﬁfﬁhen the student comes home during semester
breaks and vacations. f -

8. Expect that staden#s éill complete their program of study.
(Students are motivatad te égﬁieve when success is expected of them.)

9. Discourage the use of drugs, alcohol, and early parenting.
| . :

10. Read Egntiﬁuinrﬁé{ﬂallege Education: A Guide for the Family of
= — S L A
the American Iadian Student by Dr. Carol Minugh (1982c).

/

What Can Pre-College Schools Do?

1. Provide gﬁfﬁng~éﬁi11wdevélapment curriculums; emphasize

jf

£

writing, reading, ﬂfElIEQEEUﬂiEEtiQB, math and science for females as

well as males. Scﬂp social promotion!
2.’ E?ﬁvide inservice training for teachers to develop human
" relationa skills. Indian children should béitreated with the same
respect and=e:§égtati@ﬂsgaf good behaviér and gfﬁyg;‘gféﬁﬂgtiggl gée‘gf
Eﬁgliﬁh léngugge as are ali ﬁéher séﬁdents.
3. Iﬁcluﬂe Indian history, culture of the ﬁrgsent, and Indian
values in :ﬁg regular»gufrieulﬁm; x B
4. Be sure that all Indian high school students feeeivei
career counseling and guiﬂ;nge that is consisatent with their skills and

interests.

102 .
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5. Encourage parent -involvement in the edueéti@n of Indian
children. Hire Indian community people to teach culture, languzge,
crafts and story telling. Encourage grandparents to help with field-
trips, tutoring and special Indian programs..

6. Hire tééehérs éith éxceilent guélificatiaﬂs both in

acaderics and human relations.

Whut Can Tribes Do?

1, vGivexéribal scholarships. Be sure that scholarship money is
distributed equitably so that every qualified student receilves funds. A
loan program handled by the tribe would be another good way to supéart
stuéénta.

o 2. Setrthé example of valuing education by hiring the graduated
students. Develop career counseling in Indian communities to iﬁfarm |
" students of the skill-training necessary for developing selfsauffigien;y
in tribes.
3. Develop work programs for .summer Jobs. Pay atudents to intern

eservation or in their Indian

- din gpegifie Jobs of their interest on the r
) community. Again, be sure intern jobs are digériﬁutEE equitably.
4. Tribal leaders should set an example by emphasizing education
at all levels of government themselves. The more educated tribal

leaders we hai;ei the beéter able we are to function in a modern world.

Triba. leaders should set gaad examples of personal behavior during work
time and dufing leisure time.
3. Tribal members should make spegialreffaftszta reach out to

college students. Visit students on campus, Encéﬁrage them, praise

them, gskiéﬁéﬁt their schoolwork and personal lives. When étudentg come
’ K;Y
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home for vacation, tribal members should seek them out, talk with them,
and offer support.

6. Tribes should have honor ceremonies for college students
Ehfoughouf thelr college programs-—not just at graduation.

7. Tribes sheuld be actively involved i; all the aghaals their
young people attend. Sgﬁoal board membership is vital. Every political
activity that;caﬂgefns the school concerns g;; the parents of iﬁdian
s;udentsi At the college level, tribal members should wark-

dellvery syatems, gﬂéjto act as cultural consultants and instructors.

8. Tribes should be sure their gtuﬁenﬁa gtténd the best Ezhpals
svailabié. If tribes operate their own schools, only the most qualified
administrators and teachers should be hired. If there are not enough
qualified Inéi§n teachers, hire éuglified non=Indlans. Sponsor
inservice education for teachers throughout the school year to improve

instruction and human relations as vell as tribél'language instruction.

What Can Colleges and Universities Do?

1. Offer support services for. Indian studeats. Financial aid

counselors should be knowledgeable about resources for Indian students

]
]
I
et
[t
[ ]
1]

aéd keep in close contact with tribal scholarship coun
éid counselors should hold group and iﬂdividu31 infaf§at1an sessions to
discuss changes . in forms, requirements, éné deadlines. Financial aid
counselors shuuld treat Indian students with reepect and dignity. |
Indian scholarship money is legitimate. It is not welfare!

2. Counselors, advisors and tutors éhauld be Indian. It is
:e;ammendeﬁ that there be two Indisn counselors, advisors and tutors for

evéty 30 Indian students on campus. Indian community consultants should
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be hired to counsel students in career development. These consultants

nities if they wish to go there to work. (Suggested reading: Continu- .

ing A College Education: _4 Guide for Counseling the American Indian
‘Student by Minugh, (1982b). |

3. A student lounge area should be provided wheré Indian students
can come together to sEuﬁy; relax s:d hold Indian Club meetings. - The
lounge area should be désignatedzaﬁ "Indian Lounge," where other
students, faculty and staff are iniited in faf specified purposes.
(University of Wigecngiﬁsséauﬁ, is euféently planning such a lounge
area. Some campuses already have SQEﬁ lounge areas.)

: 4. Colleges and universities should offer courses of study for all
students in Igdigﬁ History, Indian Law, Ind;an_Literature; Indian Art,
Indian Crafts, Racism, Films, Huﬁaﬁ Relations, and in thé ﬁevelapment of
in&ign Cuffigulum)in_Séhaals §f Education. I;digﬂ gammmﬁitykfagulty and
staff should be hired to teach culture, 1§nguage, and comparative
feligiﬂn on campuses where there are few Igéian praféggafs.

5. éalléges and urniversities should encourage divérgity in
Master's level th észs and doctoral level dissertations, thus allowing
Indian students to do research in broad areas of interest. Interdisgei-
plinary réseafch should he Encaurggedi S

5. Faculty, administrators, and staff should have required Human
Relations inservice ;:ainingxiﬁ order to identify and alleviate
individual and institutional racism. i )

7. Colleges and universities should work cooperatively ‘with

pre-college schools in all areas that effect Indian studEhts.’
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Particular eﬁphasis was .placed on preparing junior and;geniar high
school students for college.

8. The University System schanla in Wisc i should stop
competing for the small pool of Indian high schnnl graduates. A Central
Infﬂrmatiaﬂ foice could be opened to serve sll tential Indian
studentsasnnt just high school graduates. Returring adults need such
services.

9. 1Indian Directors and Coordinators who reported "good working
relationships" with UﬂifE§éiEy and Gallege top administrators had
positive reactions. "Good working relaﬁicnships were describgd as:

. "My Chancellor (or Preaiﬂeut) comes over to consult with me about
curriculum, area space for offices and lounges, fgéfuiﬁﬁent and re-
tention;" and "I feel like I'm part of the administraﬁian and-fagu1t§ in
my school--even thought I do not hold fa:ulty rank

10. Colleges and univefsizies should teach studeﬂts to write and
communicate nfslly.h All athe:»gau:ses have value, but Indian students
must learn praficieﬁcj in writing and speaking English.

11. Colleges and univefsities should offer Assertion Training §§r

American Indians (La Fromboise, 1933)

What Can College Students Do?

1. Study! Study! Study! College is a sacrifice. Students must
realize that going to ggggx,elass. taking notes, reading, writing, and
2. Students should learn to ask for help as soon as they recognize
they'a:e having any kind of difficulﬁyésacademic or persanal.
Successful students seek out eaunselarg. advisors, tutors and faculty

members. Successful students ask questions and express their apinians
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both in class and outside of class. Successful students fiﬁd at least
one adult to whom they can go for counsel. k

3.  Students should make friends with all kinds of people.
Successful astudentcs jain crganizatians, jaiﬂ sports teams, and take
appropriate bra from studying. College should be an enjoyable
éxperienge as well Jas hard work.

4. Students should take care of their bodies. Suczessfgl students
eat properly and get resﬁ; an&‘éhysical exercise. Successfu 11 students
do not abuse their Eadies wich drugs gnd alcohol. SgeeesgfﬁlAstudents
have a spiritual life. | -

5. Students should try to view the.system positively. Successful
stﬁdentsjdﬁ not waste energy invfesentéent; anger or frustration.
;Sugeessfu; s:udents have a purpose for going to college and do not gat

id —tracked in negative behavior or .thought. Succesaful students are
reliable and keep their word when t&ey promise to do something.

6. Students should view themselves as self¥caﬁfiﬁen§; able,
1gafners who are growing in maturity. Suecessful students are proud of
their her itage. and do not becﬁme preoccupied by their own "Indianneas "
Successful students da not: "play Indian" when dealing with nan—lndians.

7. Dlder :ellege students should reach.out to younger callege
students. Students could form individual spgﬂgaréhips of one new
stuﬂéﬂt each year. Successful students Eﬂgaurage a1l ather students-
regardless of tribal memberskip.

8. College etudents should believe tﬁey are in a college or
university for more than pr ep,ratian for a job. Successful students

view education as "lifelong learning," not "job training" or "a way to

‘ make money."
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9. Studgnts should not feel guilty or worry about leaving their
"Indianness" behind when thej go to college or work in an urban area.
Succégsful‘sﬁudenta%believe they can keep family anditribal ties,; make
‘new Indian friends and remain Indian all their lives. (Most students
:reported they leaf;ed a great deal from Indian Studies courses at
callege.)

101 Studente should learn hég-ta budget money. (Suggested reading:

Continuin a,gg;;ggggﬁéggaﬁian; A Guide for thé American Indian Student

by Minugh, (1982a).

L

Hhat Can College Students Da to Help Pre-College Students?

1. Gallege students should make a specisl_gffart to seék out
younger students and describe the advantages and fequ;fementgraf Eéii
ieggs‘

2. Callege students should tutor yauﬁger Etudents.

3. College students should bring yﬂungér students ta their tallege

campus to show them the dorms, :1assraams, ‘and to meet friends and’
¥ 2 R
i £ - i

/ - . 4. College students should be positive role models for younger

students. Skipping school, taking drugs, and failing to complete
homework shﬂuld not be condoned (or ignored) by alder college stﬁdeuts;
5. College students should encﬁurage yauﬂger atudents to explore
new things, learﬁ to be selfnfeliaﬂt and tu value h&gher edueatian.
‘(Persnnal desire and determination shﬂuld be presené in young persons

,?

befﬁre Ehe? gtart college ) . e

-

Specific Recommendation
The ultimate value of this study 1is dependent upon the use that is.
) . i ) ] B /7 ) :
made of it. Many Indian and nonﬁIndign people have ‘asked me who will

< R i



read it, and whether any action will be ‘taken as a result of having

isolated completion factors and described recommendations. Wisconsin Indian
respondents are very concerned that this study not be shelved "to gather
dust;" used only as a fefE¥Eﬁce in other research studies.

I assured my questioners that every participant will receive a
Summary Report. The full report will be mailed to Indian tribal
offices, University and ccllégevlndiag Eaé;dinatérs; Mr. Paul De Main in
the governor's office, and the UW-Madison and Eau Claire college 7
libraries. 1In additian;'cgpieg will be available from the Wisconsin
‘Center for Education Research. ﬁ

Several Indian educators made a gtréngAfEEgﬁmendﬁtian that data
from this atudy be used in a state-wide conference on Indian Education
in Wisconsin, 1984-1985. I asked other tespﬁndéﬁts ifvthey believed
such a conference wéuld be useful. The idea was unanimously supported.
The focus of the conference would EEVPEESEEtatiGnE of research (by
educators) on the five factors which were idéntifigd as contributing to-
college completion. On-sight workshaﬁs would follow the conference to
addréss thé_fecﬂmmendatiaﬁs of specific populations surveyed: §gmilies,
schools, ecolleges, Eribeé and students. Wazkéhppé would be practical
"hands on" ﬁafking meetings which offered ways té implement the

recommendations in this study. ~The Great Lakes 1nﬁét—1tiﬁ§l>caﬁgeilgw

ite Education Committee, and its Language and Culture Board.would take a
leadership role in the conference and in the workshops. Costs of
holding the conference and workshops would be shared by the‘sﬁat&, the

colleges and universities, the schools and the tribes.
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Recommendations for Further Study

commendatlions which follow are an outgrowth of opinions
th me by Indian people in Wisconsin.
A study should be made of methods to improve the recruitment
of Indians of all ages for colleges, universities, technical
schools and the Ojibwa community college at Lac Courte

Orezilles——without the competiton which now exists.

A study should be made of effective methods of teaching

writing, reading and oral communication to Indian students.

(The Navajo Nation has recently purchased computer software to
teach reading. Other tribes should explore the effects of

this method of instruction.)

: gtudents who need more
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than five yeats to complete their baccalaureate. (Indian
ms$£3t'$ and doctoral candidates usually complete within the
same time frame as white students.) | ,
In recognition of the mobility of Indian d 1;5, a
feasibility study should be made of how college credits ccuid;
the restraints which now exist.

An in-depth study should be made of how Indian people survive
under constant humiliation and maintain psychological health.

A study should be made of the current role of elders in Indian

communities and whether or not the role has changed. If the

I

. role has changed. how do elders influence young pegple in

modern society?
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7. A study should be made of those Indian tribes and communities
wno successfully employ college graduates.

8. A study should be made of ways in which urban Indians and
reservation Indians work together to mﬁﬁusily benefit each

other.

Gl@singiiemark%

Mcre than 300 Wisconsin Indian students and graduates gave their

opinions about the factors which contribute to the completion of college

"

degrees. Not everyone had the same opinions. One older woman, for
example, said that Native American Studies courses did not benefit her
at all. She would rather have studied proposal wfiting g0 she could use
the skill to benefit her people. However, the majority viewed Native
American Studies as very important. The majority opinions were reported
in this study.

Many Indian people reported racist, patgfnaligtié treatment to
themselves and to their parents and grandparents. There ig a ééﬁgﬁatinn
to hold grievances. There is a téﬁétatian to keep Indian worlds as as
secret worlds--to keep the mystery and mysticism--to keép "enemies"
guessing. The population of Wisconsin Inﬂiaﬁ% in this study resisted
thes; temptations and gpcke out. They shared their cpinians in the hope
others would benefit fiam their e:périEﬁcesﬁspsrticulariy the young.

As this study comes to a close it is my hope that readers will find
it positive. I hope the participants will be é:eud of themselves and of
other Indian people. 1 hope everyone who reads this study will dedicate
(a? rededicate) themselves to improving the education of Indian stu-

dents. I would hope, in my lifetime, to read a study about how
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Each day Kitchi Nodin awakens

with new thoughts and ideas

to what the future holds,

the survival and existence of a great people.

In hi: s
he thinks of the new day and age.

In his thoughts,
he tri

As Kitchi Nodin is sitting at home,
he calls out for Nokomis,

when no answver comes,

he remembers . . . .

remembers she is gone,

to a place where there is a better life.

He remembers the simplier life that is gone,
a life wherd everyone took care of each other,
he thought of the old p- ple,

standing, talking, walking, dancing, laughing

Where did they go?

When faced with this gquestion,

he can remember, :

each one leaving this world to the next,
of each person's wisdom and knowledze

gene . . . . lect . . . . forever.

The memories he has of the past,
are his key to the survival
to the future.

He
of
yes

its back . . . ponders . . .
oday's complications and

erday's memories.

i
rort

Each day as Kitchi Nodin awakens,

with new thoughts and ideas,

to what the future holds,

and realizes he can survive,

becaiuse he remembers life

long ago . . . . !

=~Jamgs E. Peterson
Guyaushk .
February 18, 1982
Bayfield, Wisconsin

Aruitoxt provided by Eic:
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: PHESI(Z\ENT
Dr. Rick 51 Germaine

ERIC

SECRETARY!/TREASURER -
+ Norberi HiHl Sr. ‘

Djuway - C)nt:nda - F‘glawalcm: - S :pzkt:ndge Muﬁsee - Wnrneti

'GFZEAT LAKES iNTER-TRIBAL COUNCIL INC

PCST OFFICE BOX 9, LAC DU FLAMBEAU, WISCONSIN 54538 PHONE (715) 588-3324

RESOLUTION KO. 6-23-82B

e = -

WHEREAS, education of Indian youth is critical to the development of Indian
tribes, communities, and families, and

WHEREAS, there appears to be no serious research concerning the cauvses of
success among Indian students in schools and colleges and beyond, and

WHEREAS, the Great Lakes Inter—-Tribal Council is Df the opinion that such
research is vital to allow schools to identify, implement, or expand
factors contrituting to Indian student retention and success, and

WHEREAS, Dr. Janet G. Wilson of the University of Wisconsin-Eau Claire has
- proposed such research over the next twelve months, now

THEREFORE BE IT RESOLVED, that the assembled memkter tribes of the Great Lakes
., Inter-Tribal Council heartily endorse and support Dr. Wilson's

- i‘;;‘ﬁ,,,ﬁlﬁ;rgpcsed research project and urge all member Tribes to support and

o )

Ve VL3 ﬁ's,s ‘gt..her project.

‘i;,,,, s '7;77,7: - _

CERTIFICATION

r
L

Q'E B Secretary of the Great lakes Inter-Tribal Council, Inc.
,{\, 0 hereby certify that the Board is comprised of ten (10)
o Te present, thus constituting a quorum, at a meetiﬁg duly

e 9"
sggm;ﬁilﬂiﬁ:ed, se_clnvenéd and held on the 23 day of June, 1982, and that the
faiﬂ'égﬂgﬁé résolution was passed at said meeting by an affirmati‘ve vote of &
members for, 0 members against, and 0 members abgta

ik SO

Norbert H1ill, Sr.
Sec rét;af;f/'l‘teasurer

4 = i P
121 VICE-PRESIDENT
; © “William Wildcat

. EXECUTIVE DIRECTOR
Robert Miller Jr.

Aruitoxt provided by Eic:
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Gt & Slockhridge-Munsee e “@tebagqi

o GREAT LAKES INTER-TRIBAL COUNCL INC

POSY OFFICE BOX 9, LAC DU FLAMBEAU, WISCONSIN 54538

PHONE (715) 588-3324

August 12, 1982

Dr. Janet Wilson
Education Department
W-Eau Clairz :
Eau Claire, WI 54701

Dear Dr. Wilson:

1 am pleased to write this letter in support of the research proposal,
?Hiﬁgggsinwiﬁdign,StudentfEereeptiﬂn—affPersistea:é-at"ﬂaiiege;“*" ST T
Your presentation of thévpfapﬂsal at the July 22, 1982 GLITC Edgéatian

Committee was very well received by the committee and, as ‘you know, was

endorsed by 2 unanimous vote of the members - '

Our committee is very interested in seeiﬁg your research be completed as

it will be very significant for counselors, recruiters, and teachers at

both the high school.and college levels.

o Sincerely,

Fiéd Huseavi;cﬁ, Pfésidegt
. GLITC Education Committee

January 6, 1983
Please note, the title of my study has been changed. since I recei
t

) - . = ! y 81 ] ceived
this .endorsement from Mr. Muscavitch. The new title was suggested by Indian
- consultants on rhe project.

Janet G. Wilson

‘ | gf» . C
VT ;jg;?ékii%if&tg

.
" PRESIDENT- .. -
Or. Rick 51. Gerfisine

 SECRETARY:TREASURER
Norbert HilkSr. - .

VICE-PRESIDENT

. - Wilkiam Wildcat
EXECUTIVE DIRECTO

. Raberi Muller Jr.
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COMPLETION OF A < LLEGE DEGREE:

In order to better underst ind and serve the needs of American Indian students in the
state of Wisconsin, this opinionnaire is designed to gather information on the facters
which contribute to the completion of a collage degree. The study is being sponsored
by the Wisconsin Center for Education Research located at UW-Madison. The study has
been unanimously endorsed by the Great Lakess Intertribal Council, Inc. and by the
Education  Committee of GLITC. .

While there has been research on the negative aspects of higher education for American
:Indiaﬁsg very little has been done on the causes of success. No other researcher has
asked Wisconsin Indians for their opinions of the factors which contributed to the
completion of a college degree. :
Please do not sign your name on the opinionnaire. Your answers will he kept confiden-
tial. Your opinionnaire has heen coded to allow me te follow-up on nonrespondents, but
otherwise your form is anonymous. -

I know completing an sginiunnairg can be a nuisance, particularly for people with a
hectic schedule. However, in order to have a complete and accurate study, I need your
opinions. I hope you will take some time during the next few days to complete and
return the opinicnnaire.

If you would like to raceive a summary of the final report please fill in the form
below. Copies of the complete report will be available at your college/university.

.Thank you for your time and cooperation.

Sincerely,

,- 7 éfl o & . :
cned L, St udaon :
anet G. Wilson, Coordinator Research Assaéiatg
American Indian Program Wiisconsin Center for Education Research
UW=-Eau Claire Uw-Madison o
Eau Claire, WI 54701 Madison, WI 53706

‘Please send a summary of the final report to:

Name : i - o ,,,:

Address:

ERIC

Aruitoxt provided by Eic:



Phone Response to:

Mail Response to:

My Name:

My Address:

My Phone:

4.
75?

Additional Contacts: Graduated prior to 1977.

-‘%‘

O

ERIC

Aruitoxt provided by Eic:

Janet Wilson

(608) 263-4221
A secretary will take vour answer if I am

Dr. Janet G. Wilson

RESPONSE SHEET

Wisconsin Center for Education Research
Rm. 763, Educational Sciences Bldg.

1025 W. Johnsen 5t.

UW-Madison

Madison, WI 53706

(office) _ _ (home) ,

I am 2 Wisconsin Indian college graduate.

I am interested in participating in the study.

I prefer to paftieipaté in the following way:

I think a Directory of Wisconsin Inéiaéisraégatgs is

Send me

Send me

call me-

I would
_1.

2.

3.

A

5.

[
L]
e

the opinionnaire and I will mail it back to you.

the opinionnaire and we will arrange for a time when you can
to discuss WY answers.

like an individual interviewv.

Please send me the guestions first.

1 would rather not have the questions first.

It would be best if you came to my
I would rather come to your office

You have my permission to tape the

do so.

I would like to be in:luéea in the directory.

Hame:

Address:

Name:

hddress:

Phone:

office for the interview.
for the interview.

interview if you wish to

a good idea.

o _ . _
]
£

Name:

Address:

Phone:_

125
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PART ONE: BACKGROUND INFORMATION, GRADUATED (1977-1982)

[

answer all the questions that apply to you. .

SEX: Female _ Male

PRESENT POSITION or OCCUPATION: T ) - - —

PRESENT AGE:

AGE WHEN YOU FIRST BEGAN COLLEGE:

AGE WHEN YOU COMPLETED YOUR BACCALAUREATE DEGREE:

NUMBER OF TIMES YOU DROPPED OUT:

NUMBER OF COLLEGES YOU ATTENDED WHILE COMPLETING YOUR BACCALAUREATE DEGREE:

- NUMBER OF TECHNICAL SCHOOLS or JUNIOR COLLEGES YOU ATTENDED:

YEAR YOU COMPLETED YOUR BACCALAUREATED DEGREE:

NAME OF COLLEGE FROM WHICH YOU RECEIVED YOUR BACCALAUREATE DEGREE: B B

AREA(S) OF CONCENTRATION: = e D
Marital status when you began your undergraduate degree:

(1) Single/never married 7 - i (3) Separated/Divoreced

(2) Marriea : (4) Widowed

Marital status change during your undergraduate Program: j

(1) single/never married 7 : (3) Separated/Divorced

(2) Married __ ' (4) widowea _

Number of children living at home with you during your undergraduage program:

(a) Ages of children o ’ ' B - e .

(b) Circle new babies born to you or childrgﬁ added to yéﬁr household during your
undergraduate program. : -

AGE WHEN YOU BEGAN YOUR MASTER'S DEGREE:

AGE WHEN YOU COMPLETED YOUR MASTER'S DEGREE: __ -

NUMBER OF TIMES YOU DROPPED OUT OF YOUR.MASTER'S PROGRAM:

. . 198

"

U
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. 18. NUMBER OF SCHOOLS YOU ATTENDED DURING YOUR MASTER'S PROGRAM:
19. YEAR YOU COMPLETED YOUR MASTER'S PROGRAM:
- 20. NAME OF COLLEGE FROM WHICH YOU RECEIVED YOUR MASTER'S DEGREE: o
21. AREA(S) OF CONCENTRATION: S o o

22. Marital status when vou began your Master's Program:
(1) single/never married ] : (3) Separated/Divorced
(2) Married ] (4) Widowed

23. Marital status change during your Master's Program:

(1) Single/never married (3) Separated/Divorced
(2) Married (4) Widowed
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(a) Ages of children

(b)  Circle new babies born te vou or children added to to your househeld during
your Master's Program. :

I
L

Tribal Heritage: (check all that apply)

Ezl; §:§§:§§zzﬁ B ' (5) Potawatomi -

(3) Ojibwa/Chippewa . _ (6) Stockbridge-Munsee
(4) Oneida - (7) Winnebago

o o (8) Specify Other

26. Childhood Home Community:

(1) Reservation_ (5) Farm
(2) Town near a reservation _ _ (6) city
(3) Town away from a reservation

(4) Indian Community on tax free land____ : /

27. Academic Preparation for c:t;llégéz o

(1) GED
(2) High School Diploma

(3) special Permission _ (Specify)
28. High School Rank:

(1) GED . . " (4) Upper 50% (2nd quartile) _
(2) Upper 10% _ (5) Lower 50% (3rd quartile)_ _
(3) Upper 25% (lst gquartile). (6) Lower 25% (4th quartile)_ _

/
. ) /
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PART TWO: STUDENT OPINION SURVEY

Using the code below, mark the "0" which
best describes your opinion of the following

statements.
: 1. I have always liked school.
2. I have always had at: least one adult whe encouraged me to
stay in school.
3. Overall, -my highh§ch§§l grades were A's & B's.
4. I thought I naa Eufflc;ént English skllls when I first started
celiege.
5. After I get 1nt§ college I found out my English skills were
’5uff1clent.f
6. I thaughtfi had sufficient math 8kills when I‘first started
college,.
7. After T gét into college I fcound out my math skills were
sufficient.
8. When I first started college, I- ddjusted easily.
9. My tribal backgrguna has had a slgnlflcant effect on my success
at college.
10. 1Inéividual racism 2xists on my campus.
11. Institutioaal racism exists on my campus. )
12. I have learned to cope with individual racism so it doesn't
interfere with my college work. .
13. I have learned to cope with institutional racism so it doesn't
interfere with my college work.
14. I take care of my body because good health is basic ta everything.
15. I need a college education in order to go in the diréct;gn I want
- my life to take. .
16. I plan to use the skills I learn in college to I:T?ﬁjt other
XI?éian people, not just myself. B
-:"Q‘ o L
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PART THREE: ADAPTATION TO COLLEGE

The five paragraphs (Eatéggfiesl below describe different ways students adapt to college.
Read each one carefully. Check the paragraph which best describes you when you first
began college. : :

If you dropped out of college and returned when you were older, check the paragraph which
describes how you adapted then (if you changed).

If none of the paragraphs describes you accurately write one that fits you. Feel free to
use ideas from the paragraphs below that pertain to youn.

: : First Second
Entry Entry

1. I played cards and/or Bingo a lot. I was & compuleive teslevision [ij [jj
viewer. I often felt bored. I didn't have many friends at school. o '
I was usually pretty quiet and sort of sat back and watched people.

My classes weren't interesting. I didn't like the school or the

town. I was smart enough to go to college,; but I quit (or flunked

out). - :

2. I tried to learn what they werec teaching me in my classes. I always E:] [:3
"checked out" what I was learning teo see if it fit with what my -
family and my culture had taught me.- It seemed like the world was
pretty messed up. I didn't think the future was going to be any
better. I often thought the old days were the best days of all.

L
"
]

I learned a lot of new things when I was in college, both from my [:] E:]
instructors in my classes and from the friends I met. For example:

there are scientific explanations for everything in the universe,

Natural science can explain social and psychological phenomena. When

I went home and tried to discuss what I was learning with my family

(especially my parents) we always argued. The way they understood

social problems, and God, and the Cosmos was old-fashioned and

ignorant! :

4. I tried to integrate what I learned in college with the things I O O
already knew. I liked to learn new things and I tried out new o ) )
experiences. For example: Indian elders tell how the world began,
how plants, animals and humans came to be on this planet. In my
science classes we learned something called "The Big Bang Theory"
and about Charles Darwin. I thought it was interesting, but I still
appreciated the elder's stories. College was a place where I learned
skills that helped me get a good job, but I learned many other é%rth—r
while things, too. ' ' |
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got to college I learned how screwed up this world faally
made me mad to see how inhuman and unfair people are.
ople and minority people don't have a chance.

r

Poor
The whole system

X Every institution is racist and sexist and is based on
money and power. The peaple in power make all the decisions which
are self-serving. Most students just sat back passively.
I went on marches, demonstrations and I got inveolved.
Somebody had to, if things were going to change.-

/o

But not me!
I took action.

(Write your own paragraphs. Peel free to use ideas f
(a) First Entry: |

{p) Second Entry:

127

First Second
Entry Entry

from above that pertain to you.)

1
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PART FOUR: CULTURAL CATEGORIES

five paragraphs (categories) below describe some ways Indian people relate to their

tribal background. Read all of them carefully. Check the paragraph whnich best describes

You

as you are now. Then check the paragraph which best describes you when you were 18

years old (if you have changed).

If you are uncomfortable with all the paragrap

and another one that describes how you were at age 18 (if you have changed). Feel free
to use ideas from the paragraphs belew that pertain to you,

1.

Me Me
) Now At 18

I speak and understand my tribal language. go to pow-wows, honor g
ceremonies, sweat lodge and other religious services. I honor and o

practice the values that my tribe teaches. I believe we should

practice the old ways as much as we can remember them. I also be-

lieve some of our practices have had to change to fit modern con-

H

"ditions.

I am an active member of the Native American Church. I attend E:] [i]
healing services, honor ceremonies and other religious services. I
honor and practice the teachings of the Native American Church. I

" have contact with Indians from different tribes through my church.

[

I also have quite a bit of contact with white people.

I don't know where I belong. I feel uncertain about my Indian [:] [i]
background. I also feel very much alone at times. I have some o
Indian friends and we get together to drink and talk about Indian

things. I am not an active member of any church and I don't go to

Indian religious services. Sometimes I wonder who I am.

I don't belong to the Native American Church or to any Drum Society. [:j :[i]
My family and I were baptized into a Christian Church. Some people ) —
in my family -can speak our tribal language, but we always spoke

English at home. My parents (one or both) had jobs that supported

us. They want me to go to college and get a good job so my life

- will be better than theirs.

Q
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My family had a nice, big house and my parents (one or both) had [:] ; [:]
professional jobs (such as doctor, lawyer, supervisor, judge, T

nurse, teacher). They believed in hard work and a college educa-

tion. I was born into a Christian family and never really learned

to speak my tribal language. I have an old relative who speaks the

language and tells old style stories. I understand a few words.

133

hs, write one that fits you as you are now
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&€. (Write vou own paragraphs-
pertain to you.) i

Feel free to use ideas from the paragraphs above that
E

(a) \

\

!

1

fb) Me at

s
[

<

W

| 1
. e
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PART FIVE: _OPEN-END QUESTIONS

The guestions you have just answered were based on some of the factors other researchers
have found to be significant causes for Indian stndent success at colle ege.

In order to provide you an opportunity to give yaur own opinions please answer the following
open-end guestions: -

1. Pleases list five factors which contributed to your success in college. Describe
each factor briefly. For example, if Financial Aid is one of your factors, de-
scribe the type of aid you used: GI Bill, BIA, WIA, RNIP, BEOG, Parents, I worked,
etc. Begin with the most important factor.

2. What do you believe Indian parents can do to encourage their children to go to
:sllege and complete a degree?

3. What do you believe elementary, junior and senior high schools can do to encourage
Indian students to go to college and complete a degree?

‘4. What do you believe Indian tribes can do to encourage Indian students to go to
college and complete a degree?

5.- What do you believe colleges and unlve: ities can do to encourage Indian students

Fro—

.to go to college and complete a degree? T ——

6. What do you believe Indian college students can do to help themselves stay in
:Qllege until they complete a degree?

7. What do you believe Indian college students and graduates can do to encourage
younger students in junior and senior high, to go to college?

B. Use the back of the page for any other comments you wish to makr
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PART ONE: BACKGROUND INFORMATION: GRADUATES PRIOR TO 1977

The following questions will be asked of all graduates prior to 1977. Persons who
respond to this opinionnaire (or who choose to be interviewed) will be asked to
identify themselves in order to begin the Directory of Wisconsin Indian Graduates.
However, should you wish to have any of your answers kept confidential, please so
Lndlcate after each question(s). Your request will be honored and you will not be
identified in the report. Since I (Janet Wilson) will be the only reader of this

opinionnaire, I will take full responsibility for confidentislit v.

1. Name: . _ 7 _ _

2. Mailing Address: . _ _ - - _—

3. Office Phone: . _ .

4. Current Position or Title: - . ' _

(l) Brﬂﬁhettanﬁ__g_ (5) Potawatomi____

(2) Menominee (6) Stockbridge-Munsee
(3) Ojibwa/Chippewa (7) Winnebego______

(4) Oneida_____ - (8) Specify Other_

6. Childhood Home Community (check all that apply)
(1) Reservation
(2) Town near a reservation__
(3) Town away from a reservation

(4) Indian community on tax free land

"3) Farm S

(6) City_

7. Pre-College Education:

(1) Name or location of grade school(s) attended:

(2) Name or location of junio hlgh schoal(s) attended:

i

(3) Name or location of senior high sch@al(s} attend d:
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8. Post-Secondary Educational Background:

Degree Earned Name of Institution _ Year Completed

(1) A - ' I

2 R - .
3 - e
(4)__ : - _ - -




o
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TWO: ADAPTATION TO COLLEGE

|

Please describe your adaptation to college. Cite examples of things such as:
ss for college, racism (both individual
e, participation in Indian activities,

= |
college requirements and your preparedne
and institutional) friends and social life
homesickness, ete. ; :

Some people report that the longer they stayed in college the better able they
were to adapt to the institution; they learned coping skills. Others report that
they found college to be an alien world frem beginning to end. How was it for you?
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PART THREE: ACCULTURATION

students who are securely grounded in their tribal heritage are most likely to
complete college. Other studies report that Indian students who adopt white culture
are most likely to complete college. Some Indian people believe the whole topic of
Indian identity is a personal matter that should not be discussed in a research
study. What are your views on the subject?
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PART FOUR: CONCLUSION AND RECOMMENDATIONS

The questions you have Jjust answered were based on some of the factors other re-
- searchers have found to be significant causes for Indian student success at college,

In order to provide you an opportunity to give your own opinions, please answer the
following open-end questions:

1. List five factors which contributed to your success in college.
Describe each factor briefly. For example, if Financial Aid is one of your
factors, describe the type of aid you used: GI Bill, BIA, WIA, RNIP, BEOG,
Parents, I worked, etc. Begin with the most important factor.

5]

What do you believe Indian parents can do to encourage their children to go
to college and complete a degree? :

3. What do you belicve elementary, junior and senior high schools can do to
encourage Indian aiudents to go to college and complete a degree?

|

4. What do you believe Indian tribes can do to encourage Indian students to
g0 to college and complete a degree?

-
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What do you believe »
students to go to college and complete a degree?

What do you believe Indian college students can do to help themselves stayi,-
in college until they complete a degree?

What do ycu believe Indian college students and graduates can do to encourage
younger students in junior and senior high, to go to college?

Add any other comments you wish to make.

-y
[HY
9
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Appendix F

REMINDER LETTER
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N INGEAN OPINKONMAIRE

Recently you received an Opinionnaire about a college education.
If you have mailed it back, ignore this reminder-=—<THANK YOU.
If you haven't sent it back, I urge you to do so right away.

I have received about 150 so far and I need the remaining ones
so everybody's opinions will be in the study. Everyone is
entitled to their own opinion and I need yours! Otherwise, it
will appear to the readers that a few people speak for.every-
body. That is neither fair nor accurate.

Please send it back even if you do not wish to participate in
the study. Just write a note across the top telling me why
You prefer not to participate, then you won't be counted as a
nonrespondent. : '

Your réspgnsé to this opinionnaire will say that WISCONSIN
INDIANS CARE ABOUT EDUCATION!

If jou need angﬁher opinionnaire, let me know. If you know of
someone I've missed please send me their name and address.

" Thank You. . i .

Sincerely, : - o’  Indian Settlements
(e Hilbzo ‘ : i in Wisconsin

. Janet G. Wilson

Wisconsin Center for Education Research
School of Education o
Educational Sciences Bldg., Rm. 763
1025 W. Johnson St.

Madison, WI 53706

(608) 263-4221
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Appendix G

UNITED STATES INDIAN POPULATION, 1980 CENSUS
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Appendix H

INDIAN SETTLEMENTS IN WISCONSIN
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INDIAN SETTLEMENTS IN WISCONSIN
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~Appendix T’

DIRECTORY OF WISg?NSIN INDIAN GRADUATES: A DESCRIPTION
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Veda Stone first approached me about the idea of a Directory of Wisconsin Indian Graduates

shortly after I came to Wisconsin in 1978. Veda has worked with Wisconsin Indians
for at least twenty-five years. Whenever someone wants to locate an Indian, they
call Veda. Often she knows where the person is, or knows someone else who knows.
Since people move around and with more graduates in recent years, Veda felt the
need for an up-dated list. We discussed an Alumni Association, also. We were both
too busy to do more than discuss the ideas until I began working on this research
report. : '
It seemed that a logical outgrowth of my work could lead to the development of a
Directory. Others whom I asked, also thought a Directory would not only be
interesting, but would be useful for many reasons. One reason is that the same
well-known (and busy) people are continually being asked to make speeches, give
reports, teach classes and lecture around the state. A Directory would help to
broaden the resource base. A second reason 'is that more and more frequently Indian
people need to come together to act as lobbies for particular issues. It is
currently difficult for an individual or a tribe to obtain a listing of names and
phone numbers. A Directory would be very uséful for these and other purposes.

i
My time and funding committment to this rep@ft'prohibits me from completing the
Jdirectory. I began seeking foundation funding to pay a full-time salary for someone
to continue the work. Costs for obtaining information, typing, printing and
possibly including a few photos was also included in my application letters. To
date, I have received seventeen rejections. I have, however, been given new sources
for funding which I have been tbo busy to pargué, ‘

I 'discussed the Directory at one of thé-Tribai_Centers this spring
people expressed interest in-compiling a list| of their own graduate
be used in the Directory. If other tribes were able to help in this,
Directory could be completed in approximately two years.

and several
s whic
I

1 am including the description of the Directory in this report in order to alert -
Wisconsin Ipdians that I am willing to continue to work on the Directory, but I need
help. If other readers of this report can help with any suggestions, I would -
appreciate it. ' ' -

157
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